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Inventory

Borrower:

Land of Many Stories
Curriculum Guide

Booking Period:

L0

The borrower is responsible for the safe use of the footlocker and all its contents during the

designated booking period. Replacement and/or repair for any lost items and/or damage (other

than normal wear and tear) to the footlocker and its contents while in the borrower’s care will be

charged to the borrower’s school. Please have an adult complete the footlocker inventory

checklist below, both when you receive the footlocker and when you repack it for

shipping, to ensure that all of the contents are intact. After you inventory the footlocker

for shipping to the next location, please mail or fax this completed form to the Education Office.

ITEM

BEFORE
USE

AFTER
USE

CONDITION OF ITEM

MHS
USE

1 park ranger uniform
(shirt, belt, pants, tie,
hat, coat, ID badge)

16 laminated paintings

2 double-sided
laminates

23 Reiss Blackfeet
portraits

20 photos in binder

1 tour bus model

1 plush mountain goat

1 Blackfeet drum and
drum stick

1 horsehair rattle

1 View-Master in box
and 3 reels

1 shadowbox of
souvenirs

5 maps

¢ Motorist guide map

¢ Scheuerle recreational
map

¢ National Geographic
map

¢ Aeroplane map

e USGS topography
map

(continued)



Land of Many Stories
Inventory (continued)

ITEM

BEFORE
USE

AFTER
USE

CONDITION OF ITEM

MHS
USE

1 CCC cap

2 picture cubes

2 Glacier packets of
photos (eight 8x10
color photos in each)

1 beaded item

1 book of postcards
from Glacier Park

1 green Glacier book
bag

1 Calendar of
Centennial Activities

1 Work House binder
with DVD

3 DVDs:

e The Civilian
Conservation Corps

¢ Glacier

® Reader’s Digest
Glacier National Park

1 CD: Jack Gladstone:
Blackfeet Legends of
Glacier National Park

2 Montana Magazines
e Autumn 08
e Spring 09

15 Books:

e The Blackfeet Papers:
Pikunni Portfolio

¢ Blackfeet Indians
(Winold Reiss)

¢ Blackfeet Tales of
Glacier Park

e The Call of the
Mountains

e Cooking on a Stick

¢ Glacier National Park
(Dept. of Interior)

¢ Going to the Sun
Road

e Guide to Glacier
(George Ruhle)

(continued)
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Inventory (continued)

ITEM BEFORE | AFTER CONDITION OF ITEM
USE USE

MHS
USE

¢ Indian Old-Man
Stories

e Kootenai Why Stories

¢ Place Names of
Glacier National Park

e Through Glacier Park
in 1915

e The Tree Army

¢ Glacier Nat’l Park
by Edmund
Christopherson

¢ Going to Glacier Park
by Alan Leftridge

Education Office, Montana Historical Society, PO Box 201201, Helena, MT 59620-1201
Fax: 406-444-2696, Phone: 406-444-9553, MHSeducation@.mt.gov

Teacher’s Name Phone Number

School Footlocker Reservation Dates

(continued)
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Footlocker Contents

Left:
Glacier Park
ranger uniform

Right:
2 Montana Magazines,
9 of 15 Glacier books

ST ACKIEET
J Jh -l

sl o

Left:

6 of 15 books, 1 book of
Glacier postcards 2 Glacier
pamphlets

(continued)
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Footlocker Contents (continued)

Left:
16 smaller laminated prints,
23 Reiss Blackfeet portraits,
2 double/sided laminates

Work House Folder & DVD,
binder with 20 photos, 3
DVDs, and 1 CD

Right:
Shadowbox with souvenirs,
Blackfeet drum and drum stick,
plush mountain goat, View Master

with 3 reels, beaded item,
CCC hat, tour bus model
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A

Footlocker Use—Some Advice for Instructors

How do I make the best use of the footlocker?

In this User Guide you will find many tools for teaching with objects and primary sources. We
have included teacher and student level narratives, as well as a classroom outline, to provide you
with background knowledge on the topic. In section one there are introductory worksheets on
how to look at and read maps, primary documents, photographs, and artifacts. These will provide
you and your students valuable tools for future study. Section three contains lesson plans for
exploration of the topic in your classroom—these lessons utilize the objects, photographs, and
documents in the footlocker. The “Resources and Reference Materials” section contains short
activities and further exploration activities as well as bibliographies.

What do I do when I receive
the footlocker?

IMMEDIATELY upon receiving the footlocker, take an inventory form from the envelope inside
and inventory the contents in the “before use” column. Save the form for your “after use”
inventory. This helps us keep track of the items in the footlockers, and enables us to trace back
and find where an item might have been lost.

What do I do when it is time to send the footlocker on to the next person?

Carefully inventory all of the items again as you put them in the footlocker. If any items show up
missing or broken at the next site, your school will be charged for the item(s). Send the
inventory form back to:

Education Office, Montana Historical Society, Box 201201, Helena, MT 59620-1201, or fax at
(406) 444-2696.

Who do I send the footlocker to?

Before the reservation period began you received a confirmation form from the Education Office.
On that form you will find information about who to send the footlocker to next, with a mailing
label to affix to the top of the footlocker. Please insure the footlocker for $1,000 with UPS (we
recommend UPS, as they are easier and more reliable then the US Postal Service) when you mail
it. This makes certain that if the footlocker is lost on its way to the next school, UPS will pay for
it and not your school.

What do I do if something is missing or broken when the footlocker arrives,
or is missing or broken when it leaves my classroom?

If an item is missing or broken when you initially inventory the footlocker, CONTACT US
IMMEDIATELY (406-444-4789), in addition to sending us the completed (before and after use)
inventory form. This allows us to track down the missing item. It may also release your school
from the responsibility of paying to replace a missing item. If something is broken during its
time in your classroom, please call us and let us know so that we can have you send us the item
for repair. If an item turns up missing when you inventory before sending it on, please search
your classroom. If you cannot find it, your school will be charged for the missing item.

— 8 —
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Footlocker Evaluation Form

Evaluator’s Name Footlocker Name
School Name Phone
Address City Zip Code

1. How did you use the material? (choose all that apply)

[1 Schoolwide exhibit [1 Classroom exhibit [1 “Hands-on” classroom discussion

[ ] Supplement to curriculum | Other

2. How would you describe the audience/viewer? (choose all that apply)

[[] Preschool students [] Grade school—Grade [] High school—Grade
[ College students L] Seniors [] Mixed groups [| Special interest
[] Other

2a. How many people viewed/used the footlocker?

3. Which of the footlocker materials were most engaging?
[ Artifacts [ Documents [ Photographs [] Lessons [] Video

[] CD [ | Books [ | Slides [ | Other

4. Which of the User Guide materials were most useful?

['1 Narratives [1 Lessons ['] Resource Materials [] Biographies/Vocabulary
[l Other

5. How many class periods did you devote to using the footlocker?
[] 1-3 L] 4-6 [ ] More than 6 [ Other

6. What activities or materials would you like to see added
to this footlocker?

(continued)
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Footlocker Evaluation Form (continued)

7. Would you request this footlocker again? If not, why?

8. What subject areas do you think should be addressed
in future footlockers?

9. What were the least useful aspects of the footlocker/User Guide?

10. Other comments:

— 10 —
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State 4th Grade Social Studies Standards

L0

Lesson Number:

Students access, synthesize, and
evaluate information to communicate
and apply social studies knowledge to
real world situations.

Students analyze how people create
and change structures of power,
authority, and governance to
understand the operation of
government and to demonstrate civic
responsibility.

Students apply geographic knowledge
and skill (e.g., location, place, human/
environment interactions, movement,
and regions).

Students demonstrate an understanding
of the effects of time, continuity, and
change on historical and future
perspectives and relationships.

Students make informed decisions
based on an understanding of the
economic principles of production,
distribution, exchange, and
consumption.

Students demonstrate an understanding
of the impact of human interaction and
cultural diversity on societies.

(continued)
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Standards and Skills (continued)

Skill Areas

Lesson Number:

N

w

-

)

Using primary documents

Using objects

Using photographs

SIS -

AN N N %

SN N~

Art

Science

Math

Reading/writing vV vV vV |V |V IV |V
Map skills vV |V |V

Drama, performance, re-creation

Group work

Research

ANIAN

ANANAN

Music

Bodily/kinesthetic

Field trip
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Outline for Classroom Presentation

This outline may be used to plan lessons on Glacier. For additional
information consult the bibliography accompanying this packet.

I. Intro

1. Many perspectives on Glacier National Park
a. Perspective: how we think about the world around us; perspective shapes
our ideas

II. Familiar World

1. People in area before park created in 1910

2. Indigenous people: original inhabitants
a. Kootenai, Blackfeet, Salish, and Pend d’Oreille

3. Indigenous lifestyles
4. Oral histories

III. An Unknown Landscape

1. The French, Métis, Americans, and Canadians arrive in region in the 1800s
a. Viewed the landscape as new
b. Relied upon indigenous people for aid

2. Understood the land in a very different way

IV. A Land of Resources

1. The United States wanted to make this place their own

2. Treaties and their purposes
a. 1855 treaty: creation of the Flathead Indian Reservation

3. Euro-Americans view of people as separate from nature

4. 1895 treaty with the Blackfeet
a Terms of the treaty

V. A Place Worth Preserving

1. The “ceded strip”

2. Settlers come into the area
a. View area as “wild”

3. Preservation
a. George Bird Grinnell
b. 1910 Congress passed bill creating Glacier National Park

(continued)
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Outline for Classroom Presentation (continued)

4. Conservation and recreation
5. Blackfeet lose the “ceded strip”

VI. Glacier National Park: A Stage for the Imagination

1. Promotion of park

2. Great Northern Railway
a. Artists hired to create promotional images

VII. An Economic Opportunity

1. Recreation at odds with conservation
a. Recreation: involves people and development
b. Conservation: the limited use of the natural environment

2. Development of Glacier Park
a. Louis Hill
b. Impact on natural environment
c. Chance to make money
d. Attracting visitors

3. Civilian Conservations Corps (CCC) in the park

VIII. A Place for Learning
1. Recreation at odds with conservation
a. Conservation: the preservation or limited use of the natural environment

2. Changes in park’s approach to natural environment
a. Predators
b. Fires

3. Scientists in the park

4. Ecosystems and biospheres
a. New research in the park
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Educator Historical Narrative

Over time, people have experienced Glacier
National Park many different ways. Personal
experiences and many other factors shape
peoples’ values and beliefs. How a person or
group of people relates to their surroundings
depends on perspective. Perspective is how we
think about the world around us. Perspective
also shapes our ideas.

The people who have been a part of Glacier
Park—living, working, visiting—may have had
many different perspectives regarding the land.
Sometimes these different points of view went
together well. At other times they have led to
actions that conflicted. To learn about Glacier
Park’s human history, we can study the many
ways people have interacted with the
environment and one another in this shared
place.

A Familiar World

There were people here before the U.S.
Congress declared this area “Glacier National
Park” in 1910. These indigenous people
(original inhabitants) were the Kootenai
(pronounced KOO-ten-eye), Blackfeet, Salish,
and Pend d’Oreille (pronounced Pon-dor-AY)
tribes. Other tribes traveled through this area,
but these four were already living here more
than one hundred years ago. In fact, the
Kootenai people’s origin story (a tale about how
a people came to be) tells that they “woke up”
thousands of years ago at a place now called
Tobacco Flats, along the Kootenai River.

In the summers, members of these four tribes
resided in the cooler northern and western parts
of what is now Glacier National Park. Here they
could fish, hunt, and harvest plants. They
returned each year to stay at favorite campsites,
so we know they had trails and knew how to
travel through the mountains.

Oral histories tell of the creation of this
landscape and its features; many aspects of this
land are sacred to these tribes. (Sacred means
very powerful in a spiritual sense.) It is very
likely that groups from all of these tribes would
have perceived this place as familiar—a place
where they and their ancestors had lived, a
place that was full of resources they knew how
to find, a place about which they had stories
and memories.

An Unknown Landscape

Newcomers came to this region in the 1800s.
They were French, Métis (pronounced may-
TEE), American, and Canadian (British) fur
traders, trappers, explorers, and map-makers.
To them, this landscape was all new. They
relied upon the indigenous people to show them
how to get over the mountains. They might not
have known which plants were edible, and they
might never have seen a mountain goat. They
did not have their own history of this place and
came here with a different perspective. So,
these newcomers generally would have
understood the land in a very different way than
its original inhabitants did. They would have
seen a landscape that awed and inspired them,
but one that was not “home,” not sacred the
way it was to the indigenous people.

A Land of Resources

The growing nation wanted to make this new
place its own. To do this meant exploring and
mapping it. The American Indians and the Euro-
Americans (non-Indians of European descent)
had very different views of the natural
environment. The United States government
viewed the Indians as an obstacle to gaining
control of this land. The government made
treaties with the tribes to reach its goal of
acquiring Indian lands.

continued

— 15 —
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Educator Historical Narrative (continued)

Treaties had two main purposes regarding land:
to assign Indians to reservations, and to decide
what lands tribes would sell to the United
States. An 1855 treaty between the United
States and the Salish, Pend d’Oreille, and
Kootenai created the Flathead Indian
Reservation. That treaty also stipulated that the
land that is now the western portion of Glacier
National Park would become government land.
In the same year, the Blackfeet set aside a
portion of their former territory, which would
later become the eastern part of Glacier Park.

At that time, Euro-Americans did not really
think of people as part of the natural
environment. They believed humans were
greater than nature and that the land was
something to be controlled. This view was very
different from that of the Indians, the first
people. Instead of sacred landscape and
animals, Euro-Americans saw scenery, minerals
to mine, animal hides for trading, and lumber
for buildings.

In 1895, the United States government
approached the Blackfeet for more land. The
U.S. believed that there were valuable minerals
in the mountains west of the Blackfeet
Reservation. The tribe was very poor at this
time. The bison on which they had depended
were almost gone, and smallpox and other
diseases had killed many of their people. Tribal
leaders tried to negotiate a fair price for the
land, but the government representative said
they would pay only half what the tribe
requested.

Tribal elders disagreed with one another. Some,
such as Little Dog, said that the tribe should
hold their ground. White Calf, on the other
hand, felt they had no choice but to accept the
offer. The government representatives
pressured White Calf to encourage other tribal
members to take the offer. After a day or so of
negotiations, most of the tribal leaders signed
the agreement because it included two
important provisions. First, the tribe could
continue harvesting timber and hunting on the

land. Second, the treaty would be canceled if
the U.S. divided the remaining Blackfeet
Reservation land into allotments.

A Place Worth Preserving

For 15 years, the “ceded strip” (as the
Blackfeet section was called) was part of the
Forest Reserve. During this time, settlers
established mines, homesteads, and small
towns in parts of this area, and the tribe
continued hunting and harvesting needed
resources according to the agreement. For the
most part, the land remained as it had been
before the United States acquired it. To the
newcomers in northwestern Montana, the
absence of buildings, roads, railroads, cities,
and industrial development, and the presence
of the spectacular mountains, made them
perceive this area as “wild.” While some
Americans thought that such places should be
developed, others felt that they should be
preserved. One such person was George Bird
Grinnell, one of the men who had represented
the United States in the 1895 negotiations with
the Blackfeet.

The United States had only a handful of
national parks at the end of the nineteenth
century. The population was growing quickly
and few places still seemed “wild.” To George
Bird Grinnell, the ceded (surrendered, or given
up) Blackfeet land was a wild place unlike any
other. Grinnell wanted it protected from
development, so he and other conservationists
convinced Congress to create a national park in
northwestern Montana. The settlers who had
recently moved into the area, however, did not
want to lose access to its resources. In the
spring of 1910 a compromise was reached with
landowners, and Congress passed a bill
creating Glacier National Park.

Creating the national park also meant creating
a new way of thinking about the land as a
place for conservation and recreation. This had
a direct impact on the Blackfeet because the
“ceded strip” from their tribe made up the
eastern half of the new national park. When

(continued)
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Educator Historical Narrative (continued)

they had signed the agreement in 1895, the
Blackfeet did not know that the United States
would make it into a national park. Suddenly,
the Blackfeet who depended on this land were
told they could no longer hunt, gather, and
camp there as they always had. This action by
the United States set in motion a conflict
between the Blackfeet nation and the U.S.
government that continues today.

Glacier National Park: A Stage for the
Imagination

Soon after the area was declared a national
park, newspapers begin printing articles
extolling this place where people could fulfill
their desire for nature. For promoters and
tourists, the park was a magnificent stage,
beautifully set, and they were the actors. They
did not think about the fact that the “old
actors”—the indigenous people—had been
removed or made to be “part of the scenery”
for them to enjoy. Here, urban tourists could
become cowboys or cowgirls, mingle with
friendly Indians, and even get an “Indian
name.”

Artists were a very important part of Glacier
Park’s human history. The Great Northern
Railway hired artists to create postcards,
advertisements, posters, and art that showed
off the park’s attractions. Other artists came to
the park to be inspired for their own work. This
included filmmakers, novelists, poets, and
painters. Local Indian people were a large part
of the attraction for artists who wanted to
create images of the “first Americans.”

An Economic Opportunity

Recreation has often been at odds with
conservation. Recreation involves people and
development. Conservation is the limited use of
the natural environment. For men like Louis
Hill, chairman of the Great Northern Railway
and owner of the Glacier Hotel Company,
recreation required the development of
railroads, automobile roads, bridges, hotels,
and lodges for the tourists. Such development

had a huge impact on Glacier’s natural
environment because it required using many
natural resources, such as timber and water,
and brought in services like electricity. It
changed the landscape.

Companies owning businesses in the park saw
a chance to make money by offering services to
tourists. Guided tours and camping facilities
made it possible for more tourists to visit the
park each year. As the number of visitors and
services grew, so did the jobs.

Small roads and trails connected points within
the park. Transportation became one of the
main necessities if Glacier was going to attract
more tourists, so Going-to-the-Sun Road was
built to accommodate automobiles.

The new park needed to attract visitors, so
Blackfeet tribal members were asked to be part
of its attractions. “Our people were paid to
camp at the lodges and dress in our traditional
buckskin clothes,” recalled a Blackfoot man,
adding, “The authorities who had tried to
eradicate our culture were now using us to
promote their tourist destinations.”

This meant that, during the summers, some
tribal members could live, work, or perform
where the same land their parents and
grandparents had lived. However, they could no
longer hunt, graze livestock, or gather needed
resources there. A handful of tribal members
were employed as construction workers, as
were many of the landless Cree and Chippewa
Indians living in the region at the time.

The growing park provided jobs for hundreds
of laborers. In the 1930s, many Americans
were out of work. President Franklin D.
Roosevelt made a plan to get Americans
working. One part of this plan was the
government-run Civilian Conservation Corps
(CCC), modeled after the U.S. Army. The CCC
men worked on projects in the park, but the
CCC ran its own camps. Many young and
middle-aged men signed up to join one of the
four CCC camps in Glacier Park. One camp

(continued)
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Educator Historical Narrative (continued)

was made up entirely of American Indian men.
From 1933 until 1942, members of the CCC
camps cleared trails, built roads, and repaired
park buildings for the tourist business. World
War II started in 1942, and the CCC was
discontinued when many of its enrollees joined
the military.

A Place for Learning

Recreation in the park has often been at odds
with conservation, the other purpose of the
park, because recreation involves people and
development. Conservation, on the other hand,
means the preservation or limited use of the
natural environment. In the first years of the
park, the administration encouraged its rangers
to Kkill predators such as coyotes, wolves, and
grizzly bears. These animals were thought of as
a threat to other wildlife and to humans. The
park’s administrators viewed fire as another
dangerous natural force, and for many years
fires were put out before they could burn much
of the forest. In more recent times, rangers and
scientists have studied how predators and
natural forces affect the overall health of the
park. They have learned that predators and fire
are very important to the park. This has
required park managers to learn new
perspectives.

Scientists have always been an important part
of the park’s human history. Morton Elrod, a
science professor at the University of Montana,
was Glacier’s first official park naturalist. He
studied many natural things in the park and
started the first naturalist-gquide program. He
knew that many of Glacier’s tourists were
people who cared about the natural world, and
he wanted them to learn about nature within
the park.

Later, the scientific studies of nature focused on
ecosystems and biospheres, two new ways of
understanding the environment. This new focus
encouraged the science of ecology, which is the
study of living things. One recent study is called
“Hair of the Bear.” It studies the population
and differences among the grizzly bears in
Glacier by analyzing their hairs. Another
research group is studying the effects of climate
change on the park’s glaciers. These glaciers
are predicted to disappear entirely by as soon
as 2030!

As you learn more about Glacier National Park,
you will have a chance to discover more about
the people and the landscape. You will also
build your own appreciation of this place—an
understanding that might influence the future of
Glacier National Park.
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Student Historical Narrative

Over time, people have experienced Glacier
National Park many different ways. Personal
experiences and many other factors shape
people’s values and beliefs. How a person or
group of people relates to their surroundings
depends on perspective. Perspective is how we
think about the world around us. Perspective
also shapes our ideas.

The people who have been a part of Glacier
Park—living, working, visiting—may have had
many different perspectives regarding the
land. Sometimes these different points of view
went together well. At other times they have
led to actions that conflicted. To learn about
Glacier Park’s human history, we can study the
many ways people have interacted with the
environment and each other in this shared
place.

A Familiar World

There were people here before the U.S.
Congress declared this area “Glacier National
Park” in 1910. These indigenous people
(original inhabitants) were the Kootenai
(pronounced KOO-ten-eye), Blackfeet, Salish,
and Pend d’Oreille (pronounced Pon-dor-AY)
tribes. Other tribes traveled through this area,
but these four were already living here more
than one hundred years ago. In fact, the
Kootenai people’s origin story (a tale about
how a people came to be) tells that they
“woke up” thousands of years ago at a place
now called Tobacco Flats, along the Kootenai
River.

In the summers, members of these four tribes
resided in the cooler northern and western
parts of what is now Glacier National Park.
Here they could fish, hunt, and harvest plants.
They returned each year to stay at favorite

campsites, so we know they had trails and
knew how to travel through the mountains.

An Unknown Landscape

Newcomers came to this region in the 1800s.
They were French, Métis (pronounced may-
TEE), American, and Canadian (British) fur
traders, trappers, explorers and map-makers.
To them, this landscape was all new. They
relied upon the indigenous people to show
them how to get over the mountains. They
might not have known which plants were
edible, and they might never have seen a
mountain goat. They did not have their own
history of this place and came here with a
different perspective. So, these newcomers
generally would have understood the land in a
very different way than its original inhabitants
did. They would have seen a landscape that
awed and inspired them, but one that was not
“home,” not sacred the way it was to the
indigenous people.

A Land of Resources

The growing nation wanted to make this new
place its own. To do this meant exploring and
mapping it. The American Indians and the
Euro-Americans (non-Indians of European
descent) had very different views of the natural
environment. The United States government
viewed the Indians as an obstacle to gaining
control of this land. The government made
treaties with the tribes to reach its goal of
acquiring Indian lands.

Treaties had two main purposes regarding
land: to assign Indians to reservations, and
to decide what lands tribes would sell to the
United States. An 1855 treaty between

the United States and the Salish, Pend
d’Oreille, and Kootenai created the Flathead

(continued)
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Student Historical Narrative (continued)

Indian Reservation. That treaty also stipulated
that the land that is now the western portion
of Glacier National Park would become
government land. In the same year, the
Blackfeet set aside a portion of their former
territory, which would later become the
eastern part of Glacier Park.

At that time, Euro-Americans did not really
think of people as part of the natural
environment. They believed humans were
greater than nature and that the land was
something to be controlled. This view was
very different from that of the Indians, the
first people. Instead of sacred landscape and
animals, Euro-Americans saw scenery,
minerals to mine, animal hides for trading,
and lumber for buildings.

In 1895, the United States government
approached the Blackfeet for more land. The
U.S. believed that there were valuable
minerals in the mountains west of the
Blackfeet Reservation. The tribe was very
poor at this time. The bison on which they
had depended were almost gone, and
smallpox and other diseases had killed many
of their people. Tribal leaders tried to
negotiate a fair price for the land, but the
government representative said they would
pay only half what the tribe requested.

Tribal elders disagreed with one another.
Some, such as Little Dog, said that the tribe
should hold their ground. White Calf, on the
other hand, felt they had no choice but to
accept the offer. The government
representatives pressured White Calf to
encourage other tribal members to take the
offer. After a day or so of negotiations, most
of the tribal leaders signed the agreement
because it included two important provisions.
First, the tribe could continue harvesting
timber and hunting on the land. Second, the
treaty would be canceled if the U.S. divided

the remaining Blackfeet Reservation land into
allotments.

A Place Worth Preserving

The United States had only a handful of
national parks at the end of the nineteenth
century. The population was growing quickly,
and few places still seemed “wild.” To George
Bird Grinnell, the ceded (surrendered, or
given up) Blackfeet land was a wild place
unlike any other. Grinnell wanted it protected
from development, so he and other
conservationists convinced Congress to create
a national park in northwestern Montana. The
settlers who had recently moved into the
area, however, did not want to lose access to
its resources. In the spring of 1910 a
compromise was reached with landowners,
and Congress passed a bill creating Glacier
National Park.

Creating the national park also meant
creating a new way of thinking about the land
as a place for conservation and recreation.
This had a direct impact on the Blackfeet
because the “ceded strip” from their tribe
made up the eastern half of the new national
park. When they had signed the agreement in
1895, the Blackfeet did not know that the
United States would make it into a national
park. Suddenly, the Blackfeet who depended
on this land were told they could no longer
hunt, gather, and camp there as they always
had. This action by the United States set in
motion a conflict between the Blackfeet
nation and the U.S. government that
continues today.

Glacier National Park: A Stage for
the Imagination

Soon after the area was declared a national
park, newspapers begin printing articles
extolling this place where people could fulfill
their desire for nature. For promoters and
(continued)
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tourists, the park was a magnificent stage,
beautifully set, and they were the actors.
They did not think about the fact that the
“old actors”—the indigenous people—had
been removed or made to be “part of the
scenery” for them to enjoy. Here, urban
tourists could become cowboys or cowgirls,
mingle with friendly Indians, and even get an
“Indian name.”

Artists were a very important part of Glacier
Park’s human history. The Great Northern
Railway hired artists to create postcards,
advertisements, posters, and art that showed
off the park’s attractions. Other artists came
to the park to be inspired for their own work.
This included filmmakers, novelists, poets,
and painters. Local Indian people were a
large part of the attraction for artists who
wanted to create images of the “first
Americans.”

Economic Opportunity

Recreation has often been at odds with
conservation. Recreation involves people and
development. Conservation is the limited use
of the natural environment. Recreation can
require and inspire the building of railroads,
roads, bridges, and lodges for tourists. Such
development had a huge impact on Glacier’s
natural environment because it required using
many natural resources, such as timber and
water, and brought in services like electricity.
It changed the landscape.

Companies owning businesses in the park
saw a chance to make money by offering
services to tourists. Guided tours and
camping facilities made it possible for more
tourists to visit the park each year. As the
number of visitors and services grew, so did
the jobs.

Small roads and trails connected points
within the park. Transportation became one
of the main necessities if Glacier was going to
attract more tourists, so the Going-to-the-Sun
Road was built to accommodate automobiles.

The new park needed to attract visitors, so
Blackfeet tribal members were asked to be
part of its attractions. This meant that, during
the summers, some tribal members could live,
work, or perform in the same land where
their parents and grandparents had lived.
However, they could no longer hunt, graze
livestock, or gather needed resources there.

The growing park provided jobs for hundreds
of laborers. In the 1930s, many Americans
were out of work. President Franklin D.
Roosevelt made a plan to get Americans
working. One part of this plan was the
government-run Civilian Conservation Corps
(CCC), modeled after the U.S. Army. The
CCC men worked on projects in the park, but
the CCC ran its own camps. Many young and
middle-aged men signed up to join one of the
four CCC camps in Glacier Park. One camp
was entirely made up of American Indian
men. From 1933 until 1942, members of the
CCC camps cleared trails, built roads, and
repaired park buildings for the tourist
business. World War II started in 1942, and
the CCC was discontinued when many of its
enrollees joined the military.

A Place for Learning

In the first years of the park, the
administration encouraged its rangers to Kill
predators such as coyotes, wolves, and grizzly
bears. These animals were thought of as a
threat to other wildlife and to humans. The
park’s administrators viewed fire as another
dangerous natural force, and for many years
fires were put out before they could burn
much of the forest. In more recent times,
rangers and scientists have studied how
predators and natural forces affect the overall
health of the park. They have learned that
predators and fire are very important to the
park. This has required park managers to
learn new perspectives.

Scientists have always been an important part

of the park’s human history. Morton Elrod, a

science professor at the University of
(continued)
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Montana, was Glacier’s first official park
naturalist. He studied many natural things in
the park and started the first naturalist-guide
program. He knew that many of Glacier’s
tourists were people who cared about the
natural world and he wanted them to learn
about nature within the park.

Later, the scientific studies of nature focused
on ecosystems and biospheres, two new ways
of understanding the environment. This new
focus encouraged the science of ecology,
which is the study of living things. One recent
study is called “Hair of the Bear.” It studies

the population and differences among the
grizzly bears in Glacier by analyzing their
hairs. Another research group is studying the
effects of climate change on the park’s
glaciers. These glaciers are predicted to
disappear entirely by as soon as 2030!

As you learn more about Glacier National
Park, you will have a chance to discover
more about the people and the landscape.
You will also build your own appreciation of
this place—an understanding that might
influence the future of Glacier National Park.



Land of Many Stories

Curriculum Guide

Amazing Montanans—Biographies

Elizabeth Davey Lochrie

Elizabeth Lochrie is one of Montana’s best-
known women artists. She was born Elizabeth
Davey in 1890 in Deer Lodge. Her father was
an engineer and her mother a dietician.
Elizabeth was a tomboy who liked to play
baseball and ride her horse, Babe. What she
loved most of all though was drawing.

Many Blackfeet and Cree Indians lived in the
Deer Lodge Valley when Elizabeth was young.
Her family became good friends with many of
their Indian neighbors. Frank Davey, Elizabeth’s
father, hired Cree craftsmen to make furniture
for their home.

After high school, Elizabeth went to the Pratt
Art Institute in New York. She returned home
in 1911. Soon after, Elizabeth met and married
Arthur Lochrie, a banker who had just moved
to Deer Lodge.

Elizabeth and Arthur had three children who
kept her very busy, but she never stopped
creating art. Elizabeth taught art classes to
local children, drew cartoons for the
newspaper, and painted murals for public
buildings. She is most famous, however, for her
portraits of American Indians. She painted
many of these portraits in Glacier National
Park.

She first traveled to Glacier in 1931. There,
she and her husband met and befriended Gypsy
and George Bull Child. George and his wife
worked as models for artists visiting the park.
George Bull Child was also an artist. For three
summers, Elizabeth lived in Glacier and studied
portrait painting. She made friends with many
of the Blackfeet Indians there and learned to
speak Blackfeet and use sign language.
Elizabeth was even adopted into the Blackfeet
tribe. For many years, she returned to the
Blackfeet Indian Reservation and Glacier
National Park to paint.

MONTANA HISTORICAL SOCIETY

PAc 79-37. Don Sorrel Horse “Jiggs,”

Under Howling Woman (Stocktocharni),

Dan Sorrel Horse, and Elizabeth Lochrie. 1935.
Photographer Unidentified

Elizabeth Lochrie continued to paint until her
death in 1981. You can see her paintings at the
Charles Clark Art Chateau in Butte and in other
museums across the United States.

Sources: “A Half-Century of Paintings by
Elizabeth Lochrie” (biographical essay) by Betty
Lochrie Hoag McGlynn, online at http://lochrie.
doanehoag.com/html/biography.html; and the
Elizabeth Lochrie papers (SC NUMBER) from
the Research Archives, Montana Historical
Society, Helena.
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Francis X. Guardipee

You can find Francis Guardipee’s names (ves,
he had more than one) in several places. In
1970, the American Indian Scouting
Association created the Francis X. Guardipee
Grey Wolf Award to recognize adults (American
Indian and non-Indian) for distinguished service
to American Indian youth. Three years later,
the National Park Service named a mountain in
the Two Medicine Basin “Chief Lodgepole
Peak” (Francis’s Indian name). What did Francis
do to earn these honors?

Francis was born on the Blackfeet Indian
Reservation near present-day Heart Butte on
November 4, 1885. His father, Eli, had
Shoshoni and Métis (or mixed-blood) ancestors.
His mother was Blackfeet. Francis’s
grandmother named him Mak-ski (Ugly Face),
but he grew to be a handsome boy. He first
attended the dJesuit-run school at the Holy
Family Mission, on the Two Medicine River. In
the following years, Francis traveled and had
many adventures. He attended the Carlisle
Indian Industrial School in Pennsylvania. That
was the first government-run boarding school
for Native Americans not located on a
reservation. For a time, he drove a taxi in New
York City and a sightseeing bus in Denver,
Colorado. In 1914, at age 29, Francis joined
several tribal elders on a trip to Atlanta,
Georgia. They gave him the name Ako-inistami
(Chief Lodgepole). This name refers to the
main pole in a tipi that provides support to the
entire structure. Two years later, Francis
founded Boy Scout Troop 100 in Browning,
Montana.

In Browning, Francis met Alma, his future wife.
She was born in 1901 in Missoula, Montana.
Like Francis, Alma had attended a Jesuit school
and then gone away to a government boarding
school. In the early 1920s, Alma spent five
summers working in the Going-to-the-Sun
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Chalets in St. Mary. She wore a Swiss costume
while working as a waitress to demonstrate the
resort’s theme of Glacier as the “American
Alps.” During her free time, she enjoyed riding
the horses available through her mother’s and
stepfather’s horse-trip business they operated
for Glacier visitors.

During this time, Francis was working as a
forester for the Blackfeet and came to know
Alma well. They married in 1929. The next
year, Francis became the first American Indian
to work as a ranger in Glacier National Park.
One main duty involved fighting fires. “We were
always on the alert,” Alma recalled. “Whenever
they’d get a [lightning] strike, we’d get the
(continued)
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telephone call late at night mostly, because
that’s when they’d spot the fire. Then he would
go out.” Francis also had to patrol the park—
on foot at first, later on horseback—to protect
the wildlife from poachers, especially during the
winter.

Life in the ranger stations could be difficult. At
Nyack, on the southwestern edge of the park,
the Guardipees had to cross the Flathead River
on a cable tram. Alma recalled the experience:
“This bucket was a box 3 feet by 4 feet. We
had to go up a ladder about 12 feet high, and
then climb into the bucket. There were benches
on each side where you got in. You had to
work your way across the river. They had a
handle that clawed the wire cable, and you had
to work your way across. And that river was
terrible.”

Does this sound dangerous? It certainly was!
“One of the first things Frank did was tighten
that cable,” Alma said, “and then the cable
broke...knocked him in the head, and knocked
him off of the platform there, and he went to
the hospital.”

Francis worked all over the park. They spent
most summers at Two Medicine, and winters at
East Glacier. Francis retired after 18 years in
Glacier, and in 1948 the Guardipees moved to
Browning. He continued to lead Boy Scout

Troop 100. When he died in 1970, Francis had
led Troop 100 for more than half a century! No
other Montanan had served the Boy Scouts for
so long. The Boy Scouts of America bestowed
its distinguished Silver Beaver and Silver
Antelope awards to Francis for his great
service.

If you were to stand today at the Two Medicine
Campground, you could look to the southeast
and see Chief Lodgepole Peak. If you then
turned around and gazed eastward, you would
be looking toward Browning. Francis
Guardipee’s life connected these two locations.
Francis made great contributions to Glacier
National Park, yet his influence on the
Blackfeet youth of Browning was greater even
than the shadow cast by his namesake
mountain.

Sources: Interview of Alma Guardipee Fauley,
by Frances Welling, August 1, 1984; Hungry
Horse News, July 20, 1973; “The Francis X.
Guardipee Grey Wolf Award,” American Indian
Scouting Association, 2005, available at
http://aisa.scoutreachbsa.org/awards/greywolf.
html; Jack Holterman, Who Was Who in
Glacier Land (2001).

Photo: Jack Holterman, Who Was Who in
Glacier Land (2001), p. 95.
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dJohn L. Clarke

If you could neither hear nor speak, how would
you live your life? In 1883, when John L.
Clarke was two years old, scarlet fever swept
through Highwood, near Great Falls, Montana.
The disease Kkilled five of John’s brothers and
left John deaf and mute.

But that did not stop him. Inspired by his
teachers and the wildlife around Glacier
National Park, John used art to communicate
the marvels of nature to people around the
country and the world.

John’s father, Horace, had Scottish and
Blackfeet Indian ancestors. His mother,
Margaret First Kills, was the daughter of a
Blackfeet chief. John went to school at the Fort
Shaw Indian Industrial School near Great Falls.
He also attended the Montana School for the
Deaf, in Boulder, northeast of Butte. John later
recalled his start as an artist: “When I was a
boy I first used mud that was solid or sticky
enough from anyplace I could find it. While I
attended Boulder School for the Deaf, there
was a carving class. This was my first
experience in carving.” John finished his
education at St. John’s School for the Deaf in
Milwaukee, Wisconsin. There he further
developed his carving skills.

In 1913, at the age of 31, John returned to
East Glacier and opened a studio. His skillful
carvings of local wildlife and the Blackfeet
people won him local praise. His first formal
show was in Helena, in 1916. That year, John
met Mary Peters Simon. They married two
years later. Mary became John’s business
partner and interpreter. With her help, John's
fame spread. Eventually, John’s carvings
appeared in galleries in New York, Boston,
London, and Paris. He won many prizes,
including a Gold Medal by the American Art
Galleries, in Philadelphia.
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Catalog # 941-752
John Louis Clarke [no date]
Photographer Unidentified

Many famous people collected John’s art.
President Warren G. Harding displayed one of
John’s carved eagles in the White House. Before
he died in 1970, John explained why he made
art: “I carve because I take great pleasure in
making what I see that is beautiful. When I see
an animal I feel the wish to create it in wood as
near as possible.” John’s Blackfeet name was
Cutapuis, “The Man Who Talks Not.”
Nevertheless, he communicated to the world
through his art.

Sources: Loren P. Pinski, “John L. Clarke:
Cutapius, Man Who Talks Not,” Western and
Wildlife Art Magazine, available at http://
johnclarke.lppcarver.com/.

Additional photos and biographical information
available at http://johnclarke.lppcarver.com/.
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Morton J. Elrod

Morton Elrod was born in 1863, in a small
Pennsylvania town. Elrod was interested in
science at an early age, and he was teaching by
the time he was 17 years old. After earning
three college degrees, he became a professor.
In 1894, he traveled to Montana to study
plants. Three years later, the University of
Montana hired Elrod to teach biology and
botany (the study of plants). Elrod also taught
anatomy, entomology (the study of insects), and
many more sciences. He also taught
photography. His passion for photography led
Elrod to become the “unofficial” campus
photographer. He took photos of student
activities (football was one of his favorite
subjects) and encouraged students to study
photography along with science.

As a naturalist, Elrod contributed greatly to
understanding Montana’s environment. In
1899, Elrod created one of the first freshwater
research laboratories in the nation. Scientists
and students today still use the University of
Montana’s Biological Research Station on
Flathead Lake.

Montana provided Elrod many different ways to
study the natural world. He helped the
American Bison Society form the bison
preserve (the National Bison Range) on the
Flathead Indian Reservation. He even ran the
National Weather Service’s Montana weather
station from his home near the university.

Elrod was a perfect fit for the job as the first
park naturalist at Glacier National Park. A
naturalist is someone who studies plants,
animals, and their natural surroundings. Elrod
started the park’s ranger-naturalist service and
wrote the natural history guidebook Elrod’s
Guide and Book of Information on Glacier
National Park. This text became a must-have
book for park visitors interested in natural
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history. Elrod also took hundreds of
photographs in Glacier Park.

Elrod taught at the University of Montana until
1934, and the university named the botany
building after him. He worked for many
summers as the park naturalist in Glacier, and
wrote many scientific and natural history texts,
as well as interesting articles and booklets for
the public. Morton Elrod passed away in 1953.

Sources: “Finding Aid for the Morton J. Elrod
Papers,” K. Ross Toole Archives, Mansfield
Library, University of Montana; Jim Habeck,
“Can Botanists Be Bought? Professor Joseph W.
Blankinship: ‘Professional Witness’” in Kelseya

(newsletter of the Montana Native Plant Society,
Summer 2006).

Photographs courtesy of the K. Ross Toole
Archives, Mansfield Library, University of
Montana.
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George and Edwina

(Van Duzer) Noffsinger

Imagine setting off on a five-day
horseback trip in Glacier
National Park. What would you
bring? Think of all of the food,
clothes, and camping gear you
would need, as well as supplies
for your horses.

During the 1930s and 1940s,
visitors who signed up with the
Park Saddle Horse Company
made horseback trips in comfort
and even luxury. All they needed
to pack was a toothbrush and
clothes! George and Edwina

MONTANA HISTORICAL SOCIETY

Noffsinger, who organized and
ran the trips, offered visitors an
unforgettable experience in the park. You can
bet that their lives were not so simple, with all
the organizing and details they had to
remember.

Edwina was born in New Jersey in 1896. She
moved west at age three because her mother
needed a healthier environment. Her mother
died three years later, and at times Edwina felt
lonely. She remembered, “I used to wish that
my father would remarry. I had little girl friends
in school and used to think they had such a
nice time with a mother and a father. I always
wished my dad would marry, but he never did.”

When Edwina was ten, she left her father’s
house and moved to Kalispell, Montana,
intending to live with her older brother and his
wife, Katherine. As it turned out, Edwina got
along better with Katherine’s mother and little
sister, so Edwina moved into their home
instead. She finished grade school in Kalispell
and went to a private, all-girls high school in
Minnesota. Edwina then went to college at the
University of Washington, in Seattle. After

college, she taught school in Puerto Rico. In
Puerto Rico, she met and later married Webster
Carlson. They lived first in Michigan and then
Arizona. This was all quite a bit of traveling for
a young woman in her twenties!

George’s father had formed the Park Saddle
Horse Company in 1915. When George’s father
died in 1928, George gave up his bank position
at his father’s bank in Somers and took over the
Park Saddle Horse Company.

In 1935, Edwina, by then widowed for many
years, moved back to Kalispell. She had no idea
that she would soon meet George Noffsinger.
They married the following year.

The Park Saddle Horse Company ran several
multiple-day trips. Each camp was set up for the
entire summer and needed a mountain of
supplies. The eighteen tents for guests each had
two twin beds, wood floors, door screens, and a
canvas top. A staff of five met the guests with
hot or cold drinks (depending on the weather),

(continued)
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served a four-course dinner, prepared breakfast
and box lunches, washed and ironed the
bedding, and much more—and they never had
a day off from work!

All of these supplies had to be delivered by
horses. Every spring, the Noffsingers had to
hire dozens of cowboys to round up the horses
from their winter range. Each of the horses had
to be ridden for a month before it was gentle
and ready for trail riding. George quickly
learned how to hire the right men. The
cowboys had to take good care of the horses
and find those that ran off, but they also had to
be good with the visitors and know how to
entertain them.

In addition to these daily concerns, the
Noffsingers had difficulties with the hotel
company, which counted on the horseback trips
to take care of people when the hotels did not
have enough rooms for all the tourists. As
Edwina remembered, “They were glad to have
people go out on a trip and come back. Then,
when business dropped off, they didn’t want
people to go out from the hotel on a horseback
trip for five days. It was revenue [taken] away
from the hotel. They actually didn’t encourage
anybody to take the trips.”

Edwina often was criticized for her role with the
company. During the 1930s and 1940s, many

believed mothers should stay with their children
and not work outside of the home. They had
two children, a son, George, and a daughter,
Leila. Nevertheless, Edwina gave George the
help he so needed.

The Park Saddle Horse Company ran its last
trip in 1943, when automobiles became more
common in the park and fewer people wanted
to take long horseback trips. George died four
years later, and Edwina moved in with her
daughter. Eventually, Edwina began a second
career, serving as a secretary to four park
superintendents.

Much had changed in the park by the time
Edwina retired in 1966. There were fewer
horses on the trails, visitors no longer camped
in such luxury, and many accepted the idea that
it was right for Edwina to have worked
alongside George. The Noffsingers, both
Edwina and George, were responsible for the
Park Saddle Horse Company’s success.

Sources: Interviews of Edwina Noffsinger, by
Herbert Evison, October 3, 1962, and by Mary
Murphy, April 7, 1982; “Edwina Noffsinger
Retiring,” Hungry Horse News, December 9,
1966; National Park Service, “Condensed
History of Glacier National Park,” February 24,
1964.
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Two Guns White Calf

Two Guns White Calf, the son of the Blackfeet
leader White Calf, was born in 1872 near Fort
Benton, Montana. Two Guns White Calf grew
up during difficult times. For centuries, his
people had relied on the bison for food, but the
bison were almost gone by the time Two Guns
White Calf was ten years old. Like other
Blackfeet of his generation, Two Guns White
Calf witnessed the loss of his tribal lands,
language, and culture.

Two Guns White Calf was 23 in 1895, the year
the Blackfeet signed an agreement ceding
(giving up) the western part of their reservation.
This land later became Glacier National Park.

The Blackfeet at that time were starving, and
many had died from disease. So they reluctantly
decided to sell the land as long as they could
still use it for certain purposes. The 1895
agreement stated that the Blackfeet could still
hunt, collect medicinal plants, pick berries,
gather wood, and perform ceremonies on the

land.

The U.S. government quickly broke this
agreement. Once the land became Glacier
National Park, in 1910, the government said
the Blackfeet could no longer use it. Two Guns
White Calf tried hard to make the United States
uphold its end of the signed agreement. He
even traveled to Washington, D.C., to talk to
leaders about respecting the treaty.

Given this difficult history, you may be
surprised to learn that Two Guns White Calf
also worked to promote Glacier National Park
to tourists—but he did. Promoting the park was
one of the few good jobs available to the
Blackfeet at this time. Along with other
Blackfeet men and women, he traveled on the
Great Northern Railway from city to city,
encouraging Americans to visit the park.
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Two Guns White Calf

Glacier National Park, 1917

Photograph by A.dJ. Baker, Kalispell, Montana
(445)

Taken for Howard Eaton Party-1917-through
Glacier National Park

Two Guns White Calf enjoyed his travels. He
even got to fly in a hydroplane in 1914, but he
never lost his Blackfeet culture. He continued to
speak in his own language, and he always
respected the knowledge passed on to him by
his parents and grandparents.

(continued)
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In 1934, Two Guns White Calf became ill with
the flu. He died in Washington, D.C., where he
had gone to visit Theodore Roosevelt. The
former president arranged to have his body
sent home to Montana so that Two Guns White
Calf could be laid to rest in his homeland.

Sources: The Blackfoot Papers, Volume 4:
Pikunni Biographies, by Adolf Hungry Wolf
(2006), pp. 1411-17. Grinnell’s Glacier, by
Gerald A. Diettert (1992), pp. 67-71.
[Teachers, for a serious inquiry into the 1895
“Agreement” and negotiations, please see
pages 13-33 of “Penucquem Speaks,” by
Ronald West.]
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Jack Gladstone

Jack Gladstone, a member of the
Blackfeet tribe, lives between the
Flathead Valley, the Flathead
Reservation, and the St. Mary
Valley next to Glacier National
Park. Jack was born in Seattle,
Washington, to a Montana
Blackfeet father and a German-
American mother. His great-great
grandfather Red Crow, or “Me
Kay Stow,” was a famous
Blackfeet chief known as a great
warrior and speaker. Jack’s
grandfather William was a
carpenter who helped build
Montana’s Fort Benton and
Alberta’s Fort Whoop-Up.

Jack’s good grades and athletic
skill in high school earned him a
football scholarship to the
University of Washington, where
he graduated with a degree in
speech communications. Jack now
teaches at the Blackfeet
Community College, on the Blackfeet Indian
Reservation in northwestern Montana.

Outside of the classroom, Jack loves to share
his knowledge through music, blending legend
and history into song. Jack’s 12 recordings
feature his original songs as well as ballads that
present a clear picture of what happened in the
past. In addition to making music, he wrote a
chapter for the book War against the Wolf,
which describes the American Indian’s
viewpoint of the wolf. In 1985, Jack cofounded
a lecture series for Glacier National Park called
Native America Speaks.

Jack's Blackfeet grandmother told him many
sacred stories. Jack likes to share his Blackfeet
culture with others by retelling these stories.

One of his grandmother’s stories is about how
the Blackfeet received the beaver medicine
bundle. The sacred beaver stole a hunter’s wife
on lower St. Mary Lake. The hunter’s son told
his father to catch the beaver’s son and hold
him for ransom. The hunter followed his son’s
advice, and then he and the beaver met to
exchange captives. The beaver apologized to
the hunter and, to make amends, he presented
the Blackfeet men with skins and songs of all
the different animals of the world.

From small concerts to large festivals, Jack has
sung and shared Blackfeet culture and history
with people in 46 states, from Alaska to
California and from New York to Florida.
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1895 Agreement - In 1895, the Blackfeet
Indians and representatives of the United States
agreed that the United States could purchase
land from the tribe. This agreement was ratified
(made official) by Congress in 1896, and the
land eventually became the eastern half of
Glacier National Park. Not all of the Blackfeet
signed the agreement, however, and members
of the tribe have disputes with the U.S.
government concerning certain provisions
(conditions) within the Agreement. See “ceded
strip.”

Blackfeet — The Blackfeet are a group of
tribes in the United States and Canada,
including the Piegan/Pikuni, Blood/Kainai,
Blackfoot, and Siksika. Today these bands or
tribes have reserved lands in Montana and
Canada, but recently their historical homeland
included northern Montana east of the
Continental Divide and south-central Alberta.
Many Blackfeet tribal members have been part
of Glacier Park’s activities since its beginning.
The land now in the park is very important in
the history and culture of the Blackfeet, and
certain places, such as Chief Mountain, are
sacred to the tribe.

Cartography - Cartography is the science of
making maps. Cartography can involve surveys,
aerial photography, satellite photography, and
digital imaging. As technological advances have
made measurements more precise, cartography
has become far more sophisticated and exact
than it was even a few decades ago.

Ceded strip - This term is used for the land
that the Blackfeet sold to the United States in
an 1895 agreement, and which now forms
Glacier National Park. To “cede” means to give
up possession of something. In this case, it
meant giving up both possession and
occupation of the mountainous region that later
became Glacier Park. The 1895 Agreement
specified that the Blackfeet would be permitted
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continued use of the area for hunting, gathering
timber, and other needs, and that reserved
tribal lands would not be allotted (divided
among tribal members). The United States has
not upheld this portion of the agreement, and
to this day it remains a point of contention
(disagreement) between the Blackfeet and the
U.S. government.

Chalet - A chalet is a style of house common
to north-central Europe and often associated
with countries such as Switzerland, Austria, and
Germany. Because the mountains of Glacier
National Park reminded them of the Alps of
central Europe, businessmen hired builders to
construct Glacier’s hotels and lodges in the
chalet style. Some of the architectural
characteristics of a chalet are its broad,
overhanging roof, many windows, and narrow
balconies on each floor. Chalet is a French
word, pronounced “shal-AY.”

Civilian Conservation Corps (CCC) - In the
1930s, the United States was in the middle of
the Great Depression and many Americans
were out of work. President Franklin D.
Roosevelt implemented a plan to get Americans
working. One part of this plan was the
government-run Civilian Conservation Corps,
modeled after the U.S. Army. Many young and
middle-aged men joined. The CCC camps were
stationed throughout the country, but mostly in
the West. From 1933 until 1942, CCC workers
in Glacier Park cleared trails, built roads,
repaired park buildings, built lodging for the
tourist business, and shoveled snow off roofs.
Park administrators designated the main
projects the CCC men worked on, but the CCC
ran its own camps, was responsible for its own
food, cooking, and lodging, and carried out its
own disciplinary measures, following the army
model. The CCC was discontinued when the
U.S. entered World War II in December 1941,
because many of its enrollees joined the

military.
e (continued)
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Concessionaire — A concessionaire (now often
referred to as a “concessioner”) is a person or
entity who is given permission to operate a
business in a national park or at another
location or event. For example, in Glacier
National Park, concessionaires include the
companies that own and operate hotels, tour
guides, fishing guides, backcountry camps, and
so on. These concessionaires pay a certain
amount of money to the park in order to
operate their businesses within the park.

Conservation — Conservation is the idea or
process of limiting the use of resources.
National parks are established to conserve
areas of natural beauty or uniqueness, thereby
limiting the amount and kinds of development
in these areas. Conservation of natural assets
sometimes conflicts with recreation, another
purpose of the national parks.

Detail — “Detail” is a military term used to
refer to daily chores or a work assignment. For
people working in the park, these tasks could
include laundry, cooking, or shoveling snow,
and larger projects such as cutting timber or
building roads.

Dude - A “dude” is a person—usually a tourist
and usually from the city—who comes out West
for a vacation in the country, such as at a
ranch or a national park camp. The term was
often applied to Easterners (people from the
eastern states) who thought it was “quaint” to
come to states like Montana and dress like
cowboys, ride horses along the trail, and relax
in the comfort of a well-planned rural vacation.
The term “dude” may have originated from the
word “duds,” which refers to clothing, although
in its early use, “duds” referred to raggedy
clothing. By the late nineteenth century,
however, a “dude” could be readily
distinguished by his fancy “city clothes,” or
duds. Dudine is the feminine form of dude.

Enrollee - An enrollee is a person who signs
up or enrolls in an activity or group. The young
men who worked in the CCC were enrollees—

laborers without status or experience. Other
members of the CCC were officers of various
ranks, depending on their experience and
background.

Ethnographer - An ethnographer is an
anthropologist who records the cultural
characteristics of a group of people, such as a
tribe or ethnic group. The job of an
ethnographer is to create a description of the
culture, historical culture, beliefs, and activities
of the population being studied. In the
nineteenth century and early twentieth century,
many Euro-Americans were convinced that
American Indians were going to become
extinct, so anthropologists felt they needed to
observe and record the cultural and spiritual
customs of American Indian tribes before they
were lost forever. As late as the 1930s, the
Blackfeet Reservation and Glacier National
Park attracted many professional and amateur
ethnographers who believed they were
witnessing the last of a “vanishing race” (see
“Vanishing race”).

Flying squad - A ten-man unit of firefighters
from a CCC camp. Each camp had its own
flying squad that assisted the park’s firefighting
crews when necessary.

Forty-five dollar man — An experienced or
skilled man who joined the CCC was
sometimes promoted (moved up in rank) from
an enrollee to a project leader or camp leader.
Because such a man was paid more than the
enrollees, he was called a “forty-five dollar
man,” in reference to his increased salary.
Often these “forty-five dollar men” were in
their 40s or older, with experience in
construction, logging, or other occupations and
who could oversee the inexperienced younger
men just starting to learn these skills. (See
“L.E.M.”)

Hiawatha - The real Hiawatha was an
Iroquois leader who, many centuries ago,
brought together in peace the five bands of the
Iroquois nation east of the Great Lakes. Many

(continued)
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years later, an American poet named Henry
Wadsworth Longfellow wrote a long poem
called “Song of Hiawatha,” a fictional account
of Hiawatha loosely based on historical facts.
Published in 1855, “Song of Hiawatha” quickly
became popular and, by the end of the century,
was made into a pageant frequently performed
in public and in schools.

Most Americans in the nineteenth and early
twentieth centuries knew very little about
American Indians but eagerly believed what
they saw or read. Writers even after Longfellow
often referred to tribal members as noble chiefs
and princesses, or as braves and maidens. Such
romanticized images caught the imagination of
the American public, and the Great Northern
Railway and other promoters capitalized on
these stereotypes by using images of tribal
people (mostly Blackfeet) in their Glacier Park
advertising, and by employing tribal members
dressed in traditional regalia to greet and
interact with tourists. Many Americans did not
understand that, by that time, most Indians
wore “regular” clothes, worked at ordinary
jobs, and were not all chiefs or princesses.

It may seem strange today that a poem written
decades earlier by an author who had never
been to Montana would inspire so many people
to visit Glacier Park, but in fact, “Song of
Hiawatha” was still so well liked in the
twentieth century that one of the early
surveyors of Glacier named a creek and a
mountain peak “Longfellow,” and named Lake
Evangeline for a character in another of
Longfellow’s poems.

Indigenous - Indigenous means original to a
particular place. Indigenous people, for
example, are the people who were here before
Europeans arrived and who have origin stories
that tell of their cultural beginnings here. The
term “indigenous” can also be used for other
kinds of life, such as plants and animal species
native to this continent. Sometimes the word
“native” is used to mean “indigenous,” as in
the case of Native Americans. Native literally

means “born to,” so it is not quite the same as
“indigenous.” (Pronounced - “in-DIJ-en-us.”)

International Peace Park — The Waterton-
Glacier International Peace Park was
established in 1932 to honor the peaceful
international relationship between Canada and
the United States. The Rotary Club was
instrumental in creating the Peace Park, which
acknowledges the contiguous (uninterrupted)
ecosystem of the two joined parks.

Jammer - This slang term used by park
employees and frequent visitors refers to the
drivers of the tour buses in Glacier Park. The
buses are hard to shift; the grinding, or
“jamming” sound of the gears inspired this
name.

Kootenai (Kutenai, Kutenay) — The Ktunaxa
people, referred to by neighboring tribes as the
“Lake People” or “People Who Walked Out of
the Forest.” The Kootenai origin story tells that
the tribe originated in the Tobacco Flats region
around northwestern Glacier Park. The
Kootenai are perhaps the longest continuous
inhabitants of northwestern Montana,
southeastern British Columbia, and northern
Idaho. Ancestors of today’s Kootenai people
were familiar with the park and its geographic
features, as this was a much-used landscape for
them. The 1855 treaty designating the
Flathead Reservation removed the Kootenai
from the Glacier region, although many
Kootenai continued to use the area for
traditional purposes.

Latitude - The distance north or south from
the equator, measured in degrees. The
imaginary lines of latitude are referred to as
“parallels,” because they parallel the equator.

Local Experienced Man (L.E.M.) - This CCC
term described a man, usually in his 40s or
50s, who had experience in areas such as
construction, timbering, road building,
supervising a crew, plumbing, or similar kinds
of skills or labor. LEMs were often assigned to
oversee CCC projects or supervise younger,

(continued)
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inexperienced men. LEMs earned about ten to
fifteen dollars per month more than the
inexperienced men, and thus were sometimes
referred to as “Forty-five Dollar Men.”

Logo - A logo is an emblem or symbol.

Longitude - Longitude refers to the distance
east or west from the prime meridian. It is
measured in degrees, or in hours, seconds, and
minutes. Longitude and latitude are used to
locate any feature on the surface of the earth.
Computer technology and satellite capabilities
enable exact measurements of longitude and
latitude, using Global Positioning Systems
(GPS).

Lounge lizard - This funny term was used by
the Park Saddle Horse Company’s employees
to refer to their horsemen (or women) who
hung around the hotel lobbies and lounges and
mingled with the tourists. A lounge lizard’s duty
was to get tourists interested in taking pack
trips and horseback rides, so the lounge lizards
had to wear riding or cowboy clothes, be
friendly to the arriving tourists, and entice
visitors with tales of adventurous horseback
trips into the backcountry.

Mountaineers — The Mountaineers are a
group of mountain climbers who formed a club
in Seattle around 1900. They visited Glacier
Park in 1917. In addition to the Mountaineers,
several clubs, organizations, and large groups
made trips to the newly created parKk in its
early years, lured by advertising and the
promise of spectacular scenery and wonderful
adventures. Among the first few large groups to
visit Glacier as tourists were the Sierra Club,
several Boy Scout troops, sororities of
daughters of wealthy Easterners, and Howard
Eaton’s 125-member group of writers, artists,
and sight-seers.

National park — The idea of a national
park—a place where the natural environment
could be preserved for the enjoyment of the
people—began in the mid-1800s. Several
individuals, including naturalist John Muir,

President Theodore Roosevelt, and National
Park Service founder Stephen Mather,
contributed to the creation of national parks.
Today, national parks in the United States
encompass more than 84 million acres. To
learn more about our national parks, visit this
PBS website at http://www.pbs.org/
nationalparks/ or obtain a copy of Ken Burn’s
history series “The National Parks—America’s
Best Idea.” A very short video clip about
Glacier Park from the series can be viewed
online at http://www.pbs.org/nationalparks/
watch-video/#805.

Naturalist — A naturalist is a person who
studies nature. In Glacier, naturalists studied
and documented the natural phenomena of the
park, such as its glaciers, geological
formations, plants, and wildlife. These scientist-
naturalists also taught park visitors about the
natural aspects of the park. Morton J. Elrod,
who wrote guidebooks on Glacier’s natural
history, was one of Glacier’s earliest naturalists.
You can read more about Morton Elrod in the
“Amazing Montanans” biography in this
footlocker.

Oral history — An oral history is a historical
account recorded in the memories, legends,
stories, songs, art, and languages of people
who did not create written histories. Oral
histories are passed from one generation to the
next and are as valid as written histories.
Indigenous languages are the key to the
survival of oral histories, as they can seldom be
translated accurately into other languages.
Kootenai oral histories tell of times when
ancient animals such as woolly mammoths lived
on this earth, indicating that the tribe’s
inhabitance in this region is indeed very long.

Origin story — An origin story is a people’s
account of their own creation and beginning.
For example, the origin story of the Kootenai
tribe tells that they “woke up” (were created) at
what we now call Tobacco Flats, along the
Kootenai River. Origin stories are part of tribes’
oral histories. They do not always concur

(continued)
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(agree) with archaeological or academic
theories about the origins of humankind, or
human migrations. However, this does not
mean that such stories are not true or do not
have value and importance.

Pend d’Oreille - The Pend d’Oreille are
relatives of the Salish. Their ancestral
homeland includes northwestern Montana.
Today the Pend d’Oreille tribes have
reservations in Idaho and Montana (where they
share the Flathead Reservation with the Salish
and the Kootenai). Glacier National Park
remains an important place in the culture and
history of the Pend d’Oreille. (Pronounced
“pon-dor-RAY.”)

Pristine - Pristine means “pure” or
“untouched.” Pristine is often used to describe
Glacier’s beautiful environment. That is not
completely accurate. During the era when
Glacier Park was established, Euro-Americans
imagined that the landscape was unused by
humans and overlooked the ample evidence
that showed the area’s indigenous inhabitants
had lived, hunted, fished, traveled, fought, held
ceremonies, and harvested plants here for
many centuries. Perhaps it is because the
environment was unpolluted and sparsely
settled that newcomers perceived it as
“pristine,” because by this time much of the
U.S. was already deforested, developed, and
contaminated with pollutants.

Punching roads - Think of a hole-punch, and
then imagine the way a new road cuts a hole
through a forest or across a landscape. This
term for building roads was in use when the
Going-to-the-Sun Road was built (in the 1920s
and 1930s).

Recreation - A national park is managed to
meet several objectives. One objective is
recreation, such as hiking, climbing, sight-
seeing, fishing, and enjoying the outdoors.
Trails, lodging, transportation systems, tour
services, and interpretive programs contribute
to the recreational possibilities of a national
park, but because such developments impact

the environment, recreation often conflicts with
the goal of conserving natural areas.

Romanticize - To romanticize something is to
create an overly positive stereotype, or to have
the impression that something is completely
good or pure. For instance, it was not
uncommon for Easterners to romanticize life in
the West. They imagined that the life of a
cowboy must be wonderfully exciting and
adventurous, that Indians were primitive
“unspoiled” people, and that the West was
“pristine.”

Salish (Selis) - In Montana, the Salish (“SAY-
lish”) are the inland Salish tribe. There are
coastal Salish along the Pacific Coast of
Washington state. The Salish historically
occupied western Montana on both sides of the
Continental Divide. Historically, they were
familiar with parts of the Glacier region,
although they primarily lived south of that area.
Today they share the Flathead Reservation with
Kootenai and other tribes.

Smoke jumper — A firefighter who works in
the forest, mountains, and other rural areas.
Technically, a smoke jumper is a firefighter who
parachutes into a burning area.

Strike camp - A strike camp is a small camp
apart from a larger or permanent camp,
socalled because the firefighters and road-
builders in the CCC “struck off” from the main
camp.

Topographic map — A topographic map
shows the shape of a landscape, using contour
lines to mark elevation changes, such as
mountains and valleys. The information on a
2-dimensional (flat) “topo” (“TOE-poe”) map
can be used to construct a 3-D image of a
landscape.

Tourist — A tourist is a person who visits a
location for sight-seeing and recreation. Many
of Glacier’s tourists come from the eastern
United States, Europe, and Asia. Over the last
few decades, Glacier Park has attracted millions
of tourists every year!

(continued)

— 37 —



Land of Many Stories
Vocabulary List (continued)

Vanishing race — Many Euro-Americans
believed that the indigenous peoples would
gradually become fewer and fewer until they
ceased to exist. This nearly did happen to many
tribes when infectious diseases (including
smallpox) killed millions of the indigenous
peoples of North America over the course of
three or four centuries. The destruction of the
bison herds in the latter 1800s led to the
impoverishment and starvation of Plains Indian
tribes, including the tribes in Montana. In
addition, the United States government and
other institutions made efforts to erase the
cultures, languages, and beliefs of American
Indians and replace them with “American”
cultural characteristics, the English language,
and Christianity.
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Lesson 1: History of Glacier National Park

Objectives
¢ This lesson will familiarize students with some of the

human history of Glacier National Park. Students will:

¢ Investigate the diverse types of interactions people
have had with this environment (and with one
another) before and since it became a national park.

¢ Learn that personal and cultural beliefs and values
affected peoples’ perceptions of the natural
environment and influenced their actions regarding
this place. In this way, students will investigate real-
world impacts of different perspectives.

¢ Develop critical reading, listening, and thinking skills.

Duration
45-60 minutes

Materials Needed
Footlocker Resources

e Handout: Historical Narrative for Teachers (for
teacher preparation)

e Handout: Historical Narrative for Students (one per
student)

e Handout: Vocabulary List

¢ Handout: Crossword Puzzle (These can be used as a
homework assignment or as a final assignment when
your class has finished the other lessons in this
footlocker. A key to the puzzle is provided.)

Supplementary Materials to Enhance the Lesson Plan
(from footlocker)

¢ Book: Indian Old Man Stories
¢ Book: Kootenai Why Stories
¢ CD: Jack Gladstone’s Tales of Glacier National Park

Classroom Materials
¢ Pencils and paper

e Computer and projector screen for the initial activity
in the lesson

¢ CD player for listening to stories

Overview

The lesson introduces your class to the
human history of Glacier National Park,
including some of the pre-park tribal
history. Short historical narratives
provide teacher and students with an
introduction to the variety of ways
people have shaped and been shaped by
the land that is now Glacier National
Park. The lesson is designed to help
students recognize that diverse
experiences, perspectives, and
perceptions exist regarding the park, its
establishment, and its development and
use—all of which depend on the
individuals or groups of people involved.
The narrative and activities in this lesson
create a historical context for the rest of
the lessons included in the Glacier Park
footlocker.

This lesson also introduces students to
stories from the Blackfeet and Kootenai
tribes, whose ancestors used to live in
the mountains of what is now Glacier.
Also accompanying this lesson are a
vocabulary list of relevant Glacier Park
terms and a crossword puzzle. These
may be used as homework, or you can
save them for a wrap-up activity at the
very end of the unit.

An extension activity/assignment is
provided in addition to this lesson plan
as an optional activity. In it, students will
complete an assignment that involves
doing a small amount of research on a
particular person or event relevant to
the history of Glacier Park, and writing a
brief article on this topic. A worksheet
guides students in the writing process
and assists them with source citations.
See the Glacier Research and Writing
Assignment.

(continued)
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Teacher Preparation

Read the Historical Narrative for Teachers an
overview of the human history of Glacier
National Park. You may also want to investigate
some of the materials listed on the Educator
Resources pages.

To begin this activity, you will need a large
image of a place in Glacier National Park. Go
to the website www.glaciertrails.com and select
the photo tab. Choose a summer landscape
that does not have any human-made items in it.
Save it to your computer and use it for the
initial activity. We also have photos of scenery
in the footlocker that could be used. Make
copies of the Historical Narrative for Students.

Activities and Instructions

Display the landscape image and ask your class
to look at the picture. Each student should
imagine he or she is in the scene, doing
whatever comes to mind. Do not suggest what
they see, what they are doing, etc. Give them a
couple of minutes to look quietly at the picture
and think about being there.

Have your students write their responses to the
following questions, using their imaginations as
inspired by the photograph. Give them 4-5
minutes to write their responses.

Why are you here?

What do you see, hear, feel (physically), or smell?
How do you feel (emotionally)?

What are you doing?

What can you see in this landscape that’s not in
the photo?

Ask the above questions again out loud, and let
students respond verbally. Take only a few
minutes to do this and try to find a variety of
replies for each of the questions. When you
have finished, tell your class: “In this activity,
we used our imaginations to think about
ourselves in a particular environment—the
landscape in this photograph. Although we

pictured ourselves in the same place, each one
of us had a different response to being there.
We perceived the landscape differently from
one another or had different reasons for being
there.”

“This photograph is a place in Glacier National
Park in northwestern Montana. Glacier Park is
a place where people perceive—or view and
experience it—differently. For example, when
each of us imagined ourselves in this
photograph, we saw or heard with our physical
senses, and in our mind we created ideas about
how we felt, what we were doing, and why we
were there. We described our perception of the
image and each was unique. We didn’t all have
exactly the same perceptions because we are
different from one another, but we might have
shared some similar ideas. How a person
perceives something is unique to the
individual—but perceptions can be similar
among many individuals.”

“Perspective is how we think about or
understand the world around us, and
perspective shapes our perceptions. Perceptions
are what we experience through our senses—
what we see, hear, smell, feel, etc.”

Introduce the footlocker and Glacier Park to
your students, pointing out the footlocker items
on display in your classroom. Let students
know that they will have a chance to look more
closely at the footlocker contents and display
items as you go through the unit.

For the remainder of this lesson, listen to a
story from the Jack Gladstone CD (Suggestion:
#11, “How Mountain Chief Found His Horses”)
and read aloud one or more stories from the
Indian Old Man Stories and/or Kootenai Why
Stories. Have students write a paragraph
reflecting the historical perspectives of these
tribes regarding their environment (keeping in
mind that these stories were retold by non-
natives). Alternatively, your students could do
the writing assignment provided separately in
this lesson plan.

(continued)
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Additional Lesson Plan Activities

Assign homework*: Hand out the Vocabulary
List and the Glacier Park Crossword Puzzle.
These take students 20-30 minutes to
complete. (*Optional: Save the vocabulary and
puzzle for the final wrap-up activity after you
have completed all the lessons from this
footlocker. It is a fun activity, and the terms are
drawn from the various lesson topics.)
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Lesson 1A: History: Research and Writing Activity

This activity requires students to identify a
person or event in Glacier Park’s history and,
using the resources in the footlocker, research
and write a short newspaper-style article on the
chosen topic. The worksheet provides
instructions for the activity, including writing
and citation guidelines. Teachers may adapt the
lesson to fit in with other writing curriculum or
plans being used in the classroom. The
benchmarks for this lesson are the same as
those in the History Lesson, with the addition
of meeting the Writing Content standards and
benchmarks for the fourth grade level.

Footlocker Resources

Educator Resources page

Handout: Writing Worksheet (writing
assignment instructions)

List of People and Topics for Research and
Writing Assignments (people and events in
Glacier National Park history)

All of the books in the footlocker (specific
segments will be used for student research)

Journal: Montana, the Magazine of Western
History (various issues included in footlocker)

DVD: Reader’s Digest’s Glacier National Park,
for the five-minute section of historical footage
on constructing the Going-to-the-Sun Road

Article: “Move toward Parkhood” (history of
the establishment of Glacier as a national park),
http://www.kintla.org/history/history.html

Classroom Materials for This
Assignment

Computer with Internet access to the above
websites, if students will be doing some of their
research online. (You may want to ask your
school librarian to assist in this part of the
assignment.)

Pencils and paper

Instructions

Assign or have each student choose one person
or event in Glacier Park history from the list
provided. Alternatively, let students browse
through the footlocker materials and/or the
recommended websites and find a topic that
illustrates a particular perspective on the land
and involves specific people. This is also a fine
approach if you prefer to leave it up to the
students to find their own topics, as long as
they can settle on one fairly quickly so they all
have time to research and write the “article.”
Choose whichever method will work best for
your class.

Students will use the published resources in the
footlocker to research the people they chose.
(If the teacher chooses, and if the resources are
available, Internet research would also be
beneficial. Suggested websites are listed in the
Educator Resources in this footlocker.) Assign a
short newspaper-style article about the person/
event and the person’s relationship to Glacier
National Park (why he/she was at the park,
what she/he did at the park, how they were
part of something that had an impact on the
park, its history and/or its environment).

Pass out the attached worksheet to students.
This gives a very basic outline for their writing
assignment and provides source citation
information.

Students should share resources with one
another as needed. Please notice the suggested
resources listed next to each person on the list,
so that students do not search in vain in a book
that does not provide information on the
chosen topic. The Internet is also very useful
for research. Allow at least 30 minutes for
research and writing.

Post finished assignments in your classroom
and/or have students share them with the
class.



Land of Many Stories ! ‘*‘

Curriculum Guide

A

Lesson 1A: History: Writing Worksheet

Instructions: Choose one person or event from the list provided in this lesson. Using the resources
(books, articles, magazines, and online resources) in this footlocker, read about the person or event
you have chosen. You will write a very short article about this topic, using the guidelines below. Your
article will be 2-3 paragraphs long and needs to have the following components:

Title (title should include mention of the person or event you are writing about)

Your name as author of the article

Date you are writing the article

One or two paragraphs about the person. Include information such as: Why did (s)he come to
the park, what (s)he did at the park and/or felt about the park, and other interesting information
about this person or event as it relates to the history of Glacier National Park.

Citation of source(s) (where you found information on this person). See examples below.

For a book:
Book title

Through Glacier Park in 1915
Author

Mary Roberts Rinehart

Publisher and Place of Publishing

Roberts Rinehart, Inc., Boulder,
Colorado

Publishing date for this edition
1983
Page numbers

Pages 35 - 43

For an article:
Article title

“More Real Than the Indians
Themselves”

Author
Clyde Ellis
Magazine

Montana, the Magazine of
Western History

Volume and issue numbers
(or date)

Volume 58, Number 3 (or:
August 2008)

Page numbers

Pages 3 — 22

For a website:
Title of the online resource

“Move toward Parkhood”
Author of article, if listed
Donald Robinson
Publisher of the website
The Kintla Archive
Website address or URL

http://www.kintla.org/
history/history.html

Date you retrieved the
information

Accessed September 28,
2009

After you finish writing your article, your teacher can help you post it in the classroom to share

with the other students.
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List of People and Topics for Research and Writing Assignment

1895 Agreement between Blackfeet and Hugh Monroe

United States James Willard Schultz
1964 Wilderness Act

Blackfeet Tribe (or specific Blackfeet
individuals)

Joe Cosley
dJoe Kipp

Boat Launches in Glacier National Park Joseph Henry Sharp

Bob Scriver Kootenai Tribe

Little Dog
Lone Wolf

Louis Hill (Also: “Great Northern Railway” and
“Glacier Hotel Company”)

Civilian Conservation Corps (CCC)
Charlie Russell

Culturally Scarred Trees (also called
“Culturally Modified Trees”)

Francis Guardipee Mary Roberts Rinehart

Frank Bird Linderman Morton Elrod

Fred Kiser See America First

George and Edwina Noffsinger T. J. Hileman
Tom Dawson

Two Guns White Calf
Walter McClintock

George Bird Grinnell
George Bull Child
George Ruhle

Going-to-the-Sun Road Waterton-Glacier International Peace Park
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Lesson 2: Place Names in Glacier National Park

Objectives
In this lesson, students will learn that:

¢ The study of place names is the study of the
history of a culture or society that uses
those names.

¢ Place names in Glacier Park come from
many different sources.

¢ The Kootenai, Blackfeet, and Salish tribes
(and others) had their own names for places
within Glacier Park. These name