LIFEWAYS OF
MONTANA’S
FIRST PEOPLE

User Guide

Provided by The Montana Historical Society
Education Office

(406) 444-4789
www.montanahistoricalsociety.org

Funded by a Grant from the E.L. Wiegand Foundation
©2002 The Montana Historical Society



Lifeways of Montana’s First People

Table of Contents
I. Introduction
INVENTONY . . . . 2
Footlocker Use—Some Advice for Instructors .. ........................ 7
Evaluation Form . ... . . e 8
MHS Educational RESOUICES . . . . . . . . .. e e 10
Primary Sources and How to Use Them . .......... ... ... .. ... ....... 14
Standards and Skills for Lifeways of Montana’s First People .. ........... 21
II. Background Information
Historical Narrative for Fourth Grade ... ......... ... ... ... ... .. .. .... 23
Historical Narrative for Instructors . ... ... ... .. .. ..., 27
Outline for Classroom Presentation . . . .. ... . ... ..., 31
Amazing Montanans—Biographies . ... ....... .. . . . ... . .. . . . .. 33
Vocabulary List . . ... ... e 41
IIl. Lessons
Lesson 1: The Staff of Life: Buffalo (Apstani), Blackfeet . . ... ............. 43
Lesson 2: Kinship System and Clothing Styles, Crow . . ... ............... 48
Lesson 3: Horse Power, Nez Perce . ... ... .. . . . .. .. 50
Lesson 4: Seasons of the People, Salish .. ...... ... ... ... .. ... ....... 64
Lesson 5: A Valuable Trade, Shoshone . . .......... ... ... . . . ... ...... 75
IV. Resources and Reference Materials
Worksheets and Independent Work . . . ... ... ... .. . .. 82
Bibliography . .. ... .. e 87



Lifeways of Montana’s First People

Inventory

Borrower: Booking Period:

The borrower is responsible for the safe use of the footlocker and all its contents during the

designated booking period. Replacement and/or repair for any lost items and/or damage (other
than normal wear and tear) to the footlocker and its contents while in the borrower’s care will be
charged to the borrower’s school. Please have an adult complete the footlocker inventory
checklist below, both when you receive the footlocker and when you repack it for

shipping, to ensure that all of the contents are intact. After you inventory the footlocker
for shipping to the next location, please mail or fax this completed form to the Education Office.

ITEM BEFORE| AFTER CONDITION OF ITEM MHS
USE USE USE

1 Infant-size Elk Tooth
Dress

1 Boy’s Breastplate

1 Woman’s Breastplate

1 Woman’s Choker

1 Horse model with
beaded martingale

2 Display Cases
Containing
Decorative Items

1 Packet of Dyed
Porcupine Quills

1 Piece of Bison Hide

Mounted Dentillium (5)

Mounted Hair Pipe (2)

Mounted Trade
Tokens (2)

Mounted Pink Conch
Shell (1)

1 Parfleche

Sinew (1), Buckskin (1),
Rawhide (1) Scraps

(continued)
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Inventory (continued)

ITEM

BEFORE
USE

AFTER
USE

CONDITION OF ITEM

MHS
USE

1 Confederated Salish
& Kootenai Tribal
Flag

1 Beaver Pelt

1 Horse Hair Fob

1 Horse Hair Belt

1 Skein of Horse Hair

1 Bitterroot Heart
(Fragile!)

26 Paper Tokens

Deer (1), EIk (1),
Bison (1) Toe Nails

CD Rom: Bison:
A Living Story

Video: Brain Tanning

Video: Seasons of the
Salish

Audio CD: Little Ax:
Live at Napi

Audio CD: Among My
Blackfeet People,
The Blackfeet

Volume I

Book: Running Eagle

Book: Montana: Old
Places-New Faces

Book: Native American
Literature: Montana
and Northcentral
Regional
Publications

(continued)
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Inventory (continued)

ITEM

BEFORE| AFTER

USE USE

CONDITION OF ITEM

MHS
USE

Book: Eagle Feathers
The Highest Honor

Book: Keeping the
Spirit Alive

Coloring book: Gifts of
the Buffalo Nation

5 Postcards of historic
photos

1 Picture of Bitterroot

13 Historic photos

8 Reservation Pamphlets

User Guideand
Two padlocks

Education Office, Montana Historical Society, PO Box 201201, Helena, MT 59620-1201

Fax: 406-444-2696, Phone: 406-444-9553, MHSeducation@mt.gov

Inventory completed by

Date
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Footlocker Contents

Left:Woman’s
Breastplate

Right: Boy’s
Breastplate and
Choker

Below: Display Cases
of Decorative Items

Below: Bitterrroot Heart,
Dyed Porcupine Quills,
Dentillium, Trade Tokens,
Pink Conch Shell, Hairpipe

Left: Horse Hair, Braided Horse
Hair Fob, Braided Horse Hair Belt

(continued)
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Footlocker Contents (continued)

Right:
Deer, Elk, and Bison

Toenails; Buckskin;
Rawhide; Sinew

Below: Videos and CDs

Below: Books

Below: Beaver Pelt,
Elk Tooth Dress

Right: Flag, Book, Parfleche
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Footlocker Use-Some Advice for Instructors

How do I make the best use of the
footlocker?

In this User Guide you will find many tools
for teaching with objects and primary sources.
We have included teacher and student level
narratives, as well as a classroom outline, to
provide you with background knowledge on
the topic. In section one there are introductory
worksheets on how to look at/read maps,
primary documents, photographs, and artifacts.
These will provide you and your students
valuable tools for future study. Section three
contains lesson plans for exploration of the
topic in your classroom—these lessons utilize
the objects, photographs, and documents in
the footlocker. The *“Resources and
Reference Materials” section contains short
activities and further exploration activities, as
well as bibliographies.

What do I do when I receive
the footlocker?

IMMEDIATELY upon receiving the
footlocker, take an inventory form from the
envelope inside and inventory the contents in
the “before use” column. Save the form for
your “after use” inventory. This helps us
keep track of the items in the footlockers,
and enables us to trace back and find where
an item might have been lost.

What do I do when it is time to send
the footlocker on to the next person?

Carefully inventory all of the items again as
you put them in the footlocker. If any items
show up missing or broken at the next site,
your school will be charged for the item(s).
Send the inventory form back to:

Education Office, Montana Historical Society,
Box 201201, Helena, MT 59620-1201 or
fax at (406) 444-2696.

Who do I send the footlocker to?

At the beginning of the month you received a
confirmation form from the Education Office.
On that form you will find information about
to whom to send the footlocker, with a
mailing label to affix to the top of the
footlocker. Please insure the footlocker for
$1000 with UPS (we recommend UPS, as
they are easier and more reliable then the US
Postal Service) when you mail it. This makes
certain that if the footlocker is lost on its way
to the next school, UPS will pay for it and
not your school.

What do I do if something is missing
or broken when the footlocker
arrives, or is missing or broken
when it leaves my classroom?

If an item is missing or broken when you
initially inventory the footlocker, CONTACT
US IMMEDIATELY (406-444-4789), in
addition to sending us the completed (before
and after use) inventory form. This allows us
to track down the missing item. It may also
release your school from the responsibility of
paying to replace a missing item. |If
something is broken during its time in your
classroom, please call us and let us know so
that we can have you send us the item for
repair. If an item turns up missing when you
inventory before sending it on, please search
your classroom. If you cannot find it, your
school will be charged for the missing item.
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Footlocker Evaluation Form

Evaluator’s Name Footlocker Name
School Name Phone
Address City Zip Code

1. How did you use the material? (choose all that apply)
O School-wide exhibit 0 Classroom exhibit 0 “Hands-on” classroom discussion

O Supplement to curriculum O Other

2. How would you describe the audience/viewer? (choose all that apply)

O Pre-school students O Grade school—Grade O High school—Grade
O College students O Seniors O Mixed groups O Special interest
o Other

2a. How many people viewed/used the footlocker?

3. Which of the footlocker materials were most engaging?
O Artifacts 0O Documents O Photographs O Lessons O Video

O Audio Cassette O Books O Slides O Other

4. Which of the User Guide materials were most useful?

O Narratives O Lessons O Resource Materials O Biographies/Vocabulary
O Other

5. How many class periods did you devote to using the footlocker?
o 1-3 O 4-6 O More than 6 O Other

6. What activities or materials would you like to see added
to this footlocker?

(continued)
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Footlocker Evaluation Form (continued)

7. Would you request this footlocker again? If not, why?

8. What subject areas do you think should be addressed
in future footlockers?

9. What were the least useful aspects of the footlocker/User Guide?

10. Other comments.
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Montana Historical Society Educational Resources
Footlockers, Slides, and Videos

Footlockers

Stones and Bones: Prehistoric Tools from Montana’s Past— Explores Montana's
prehistory and archaeology through a study of reproduction stone and bone tools. Contains casts
and reproductions from the Anzick collection.

Daily Life on the Plains: 1820-1900— Developed by Montana Fish, Wildlife, and Parks, this
footlocker includes items used by American Indians, such as a painted deerskin robe, parfleche,
war regalia case, shield, Indian games, and many creative and educational curriculum materials.

Discover the Corps of Discovery: The Lewis and Clark Expedition in Montana—
Investigates the Corps’ journey through Montana and their encounters with American Indians.
Includes a Grizzly hide, trade goods, books, and more!

Cavalry and Infantry: The U.S. Military on the Montana Frontier— lllustrates the
function of the U. S. military and the life of an enlisted man on Montana’s frontier, 1860 to
1890.

From Traps to Caps: The Montana Fur Trade— Gives students a glimpse at how fur
traders, 1810-1860, lived and made their living along the creeks and valleys of Montana.

Inside and Outside the Home: Homesteading in Montana 1900-1920— Focuses on the
thousands of people who came to Montana’s plains in the early 20th century in hope of make a
living through dry-land farming.

Prehistoric Life in Montana— Explores Montana prehistory and archaeology through a study
of the Pictograph Cave prehistoric site.

Gold, Silver, and Coal—Oh My!: Mining Montana’s Wealth— Lets students consider what
drew so many people to Montana in the 19th century and how the mining industry developed
and declined.

Coming to Montana: Immigrants from Around the World— Montana, not unlike the rest
of America, is a land of immigrants, people who came from all over the world in search of their
fortunes and a better way of life. This footlocker showcases the culture, countries, traditions,
and foodways of these immigrants through reproduction artifacts, clothing, toys, and activities.

(continued)

— 10 —
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Educational Resources Footlockers, Slides, and Videos (continued)

Montana Indians: 1860-1920— Continues the story of Montana’s First People during the
time when miners, ranchers, and the military came West and conflicted with the Indians’
traditional ways of life.

Woolies and Whinnies: The Sheep and Cattle Industry in Montana—L ooks at the
fascinating stories of cattle, horse, and sheep ranching in Montana from 1870 to 1920.

The Cowboy Artist: A View of Montana History— Over 40 Charles M. Russell prints, a
slide show, cowboy songs, and hands-on artifacts are used as a window into Montana history.
Lessons discuss Russell’s art and how he interpreted aspects of Montana history, including the
Lewis and Clark expedition, cowboy and western life, and Montana’s Indians. Students will learn
art appreciation skills and learn how to interpret paintings, in addition to creating their own
masterpieces on Montana history topics.

The Treasure Chest: A Look at the Montana State Symbols—The Grizzly Bear, Cutthroat
Trout, Bitterroot, and all of the other state’s symbols are an important connection to Montana’s
history. This footlocker will provide students the opportunity to explore hands-on educational
activities to gain a greater appreciation of our state’s symbols and their meanings.

Lifeways of Montana’s First People—Contains reproduction artifacts and contemporary
American Indian objects, as well as lessons that focus on the lifeways of the five tribes (Salish,
Blackfeet, Nez Perce, Shoshone, and Crow) who utilized the land we now know as Montana in
the years around 1800. Lessons will focus on aspects of the tribes’ lifeways prior to the Corps
of Discovery’s expedition, and an encounter with the Corps.

East Meets West: The Chinese Experience in Montana— The Chinese were one of the
largest groups of immigrants that flocked in to Montana during the 1800s in search of gold,
however only a few remain today. Lessons explore who came to Montana and why, the customs
that they brought with them to America, how they contributed to Montana communities, and
why they left.

Architecture: It’s All Around You— In every town and city, Montana is rich in historic
architecture. This footlocker explores the different architectural styles and elements of buildings,
including barns, grain elevators, railroad stations, houses, and stores, plus ways in which we can
keep those buildings around for future generations.

Tools of the Trade: Montana Industry and Technology— Explores the evolution of tools
and technology in Montana from the 1600’s to the present. Includes reproduction artifacts that
represent tools from various trades, including: the timber and mining industries, fur trapping,

railroad, ranching and farming, and the tourism industry.
(continued)
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Educational Resources Footlockers, Slides, and Videos (continued)

SLIDES

Children in Montana— presents life in Montana during the late 1800s and early 1900s
through images of children and their written reminiscences.

Fight for Statehood and Montana’s Capital— outlines how Montana struggled to become a
state and to select its capital city.

Frontier Towns— illustrates the development, character, and design of early Montana
communities.

Jeannette Rankin: Woman of Peace— presents the life and political influence of the first
woman elected to Congress.

Native Americans Lose Their Lands— examines the painful transition for native peoples to
reservations.

Power Politics in Montana— covers the period of 1889 to the First World War when
Montana politics were influenced most by the copper industry.

The Depression in Montana— examines the impact of the Depression and the federal
response to the Depression in Montana.

The Energy Industry— discusses the history and future of the energy industry in Montana.

Transportation— describes how people traveled in each era of Montana’s development and
why transportation has so influenced our history.

(continued)
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Educational Resources Footlockers, Slides, and Videos (continued)

VIDEOS

Capitol Restoration Video— shows the history, art, and architecture of Montana's State
Capitol prior to the 1999 restoration. Created by students at Capital High School in Helena.

“I’ll ride that horse!” Montana Women Bronc Riders— Montana is the home of a rich
tradition of women bronc riders who learned to rope, break, and ride wild horses. Their skill
and daring as horsewomen easily led to riding broncs on rodeo circuits around the world. Listen
to some to the fascinating women tell their inspiring stories.

Montana: 1492— Montana's Native Americans describe the lifeways of their early ancestors.

People of the Hearth— features the role of the hearth in the lives of southwestern Montana's
Paleoindians.

Russell and His Work— depicts the life and art of Montana’s cowboy artist, Charles M.
Russell.

The Sheepeaters: Keepers of the Past— \When the first white men visited Yellowstone in the
early nineteenth century, a group of reclusive Shoshone-speaking Indians known as the
Sheepeaters inhabited the Plateau. They had neither guns nor horses and lived a stone-age
lifestyle, hunting Rocky Mountain Bighorn sheep for food and clothing. Modern archaeology
and anthropology along with firsthand accounts of trappers and explorers help to tell the story
of the Sheepeaters.

— 13 —
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Primary Sources and How to Use Them

The Montana Historical Society Education Office has prepared a series of worksheets to
introduce you and your students to the techniques of investigating historical items: artifacts,
documents, maps, and photographs. The worksheets introduce students to the common practice
of using artifacts, documents, maps, and photographs to reveal historical information. Through
the use of these worksheets, students will acquire skills that will help them better understand the
lessons in the User Guide. Students will also be able to take these skills with them to future
learning, i.e. research and museum visits. These worksheets help unveil the secrets of artifacts,
documents, maps, and photographs.

See the examples below for insight into using these
worksheets.

Artifacts

Pictured at left is an elk-handled spoon, one of 50,000 artifacts
preserved by the Montana Historical Society Museum. Here are some
things we can decipher just by observing it: It was hand-carved from an
animal horn. It looks very delicate.

From these observations, we might conclude that the spoon was
probably not for everyday use, but for special occasions. Further
research has told us that it was made by a Sioux Indian around 1900.
This artifact tells us that the Sioux people carved ornamental items, they
used spoons, and they had a spiritual relationship with elk.

MONTANA HISTORICAL SOCIETY

Photographs

This photograph is one of 350,000 in the Montana
Historical Society Photographic Archives. After looking at
the photograph, some of the small “secrets” that we can
find in it include: the shadow of the photographer, the
rough fence in the background, the belt on the woman’s
skirt, and the English-style riding saddle.

Questions that might be asked of the woman in the photo
are: Does it take a lot of balance to stand on a horse, is it
hard? Was it a hot day? Why are you using an English-
style riding saddle?

(continued)

MONTANA HISTORICAL SOCIETY
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Primary Sources and How to Use Them (continued)
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Maps

This map is part of the map collection of the Library of Congress.

MONTANA HISTORICAL SOCIETY

Documents

This document is part of the Montana
Historical Society’s archival collection.
Reading the document can give us a lot of
information: It is an oath pledging to catch
thieves. It was signhed by 23 men in
December of 1863. It mentions secrecy, so
obviously this document was only meant to
be read by the signers.

Further investigation tell us that this is the
original Vigilante Oath signed by the Virginia
City Vigilantes in 1863. The two things this
document tell us about life in Montana in the
1860s are: there were lots of thieves in
Virginia City and that traditional law
enforcement was not enough, so citizens took
to vigilance to clean up their community.

Information that can be

gathered from observing the map includes: The subject of the map is the northwestern region of
the United States—west of the Mississippi River. The map is dated 1810 and was drawn by
William Clark. The three things that are important about this map are: it shows that there is no
all-water route to the Pacific Ocean, it documents the Rocky Mountains, and it shows the many

tributaries of the Missouri River.

LIBRARY OF CONGRESS
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How to Look at an Artifact

(Adapted from the National Archives and Records Administration Artifact Analysis Worksheet.)

Artifact: An object produced or shaped by human workmanship of archaeological or
historical interest.

1. What materials were used to make this artifact?

[l Bone [1 Wood [0  Glass [1 Cotton
[ Pottery [J Stone ] Paper [ Plastic
[1 Metal [1 Leather [1 Cardboard [1 Other

2. Describe how it looks and feels:

Shape Weight

Color Moveable Parts

Texture Anything written, printed, or stamped on it
Size

Draw and color pictures of the object from the top, bottom, and side views.

Top Bottom Side

(continued)

— 16 —
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How to Look at an Artifact (continued)

3. Uses of the Artifacts.

A. How was this artifact used?

B. Who might have used it?

C. When might it have been used?

D. Can you name a similar item used today?

4. Sketch the object you listed in question 3.D.

5. Classroom Discussion
A. What does the artifact tell us about technology of the time in which it was
made and used?

B. What does the artifact tell us about the life and times of the people who
made and used it?

—17 —
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How to Look at a Photograph

(Adapted from the National Archives and Records Administration Photograph Analysis Worksheet.)

Photograph: an image recorded by a camera and reproduced on a
photosensitive surface.

1. Spend some time looking at the whole photograph. Now look at the
smallest thing in the photograph that you can find.

What secrets do you see?

2. Can you find people, objects, or activities in the photograph?
List them below.

People

Obijects

Activities

3. What questions would you like to ask of one of the people in the
photograph?

4. Where could you find the answers to your questions?

— 18 —
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How to Look at a Written Document

(Adapted from the National Archives and Records Administration Written Analysis Worksheet.)

Document: A written paper bearing the original, official, or legal form of something and which can be

d
.

O O o

used to furnish decisive evidence or information.

Type of document:

Newspaper L Journal LI Press Release LI Diary
Letter 0 Map [J  Advertisement [J  Census Record
Patent [J  Telegram [J Other

Which of the following is on the document:
Letterhead O  Typed Letters O Stamps

Handwriting 0 Seal O Other

Date or dates of document:

Author or creator:

Who was supposed to read the document?

List two things the author said that you think are important:
1.

2.

List two things this document tells you about life in Montana at the

time it was written:

1.

2.

Write a question to the author left unanswered by the document:

— 19 —



Lifeways of Montana’s First People

How to Look at a Map

(Adapted from the National Archives and Records Administration Map Analysis Worksheet.)

Map: A representation of a region of the earth or stars.

1. What is the subject of the map?
L River L1 Stars/Sky LJ Mountains
[1 Prairie [1 Town [J Other

2. Which of the following items is on the map?

L] Compass [l Scale L] Name of mapmaker
Ll Date Ll Key L] Other
L] Notes L1 Title

3. Date of map:

4. Mapmaker:

5. Where was the map made:

6. List three things on this map that you think are important:

7. Why do you think this map was drawn?

8. Write a question to the mapmaker that is left unanswered by the map.

— 20 —
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Standards and Skills

State 4th Grade Social Studies Standards

Lesson Number: 1 2 3 q 5

Students access, synthesize, and evaluate
information to communicate and apply social D [:| |:|
studies knowledge to real world situations.

Students analyze how people create and change
structures of power, authority, and governance
to understand the operation of government and
to demonstrate civic responsibility.

Students apply geographic knowledge and skill
(e.g., location, place, human/environment D [] D D
interactions, movement, and regions).

Students demonstrate an understanding of the
effects of time, continuity, and change on

historical and future perspectives and D [:|
relationships.

Students make informed decisions based on an
understanding of the economic principles of D [] D
production, distribution, exchange, and
consumption.

Students demonstrate an understanding of the
impact of human interaction and cultural D
diversity on societies.
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Standards and Skills (continued)

Skill Areas

Lesson Number:

Using primary documents

Using objects

Using photographs

Art HREREiIN
Science |:| [
Math |:| [:l

Reading/writing

L

][]

L

Map Skills

L

Drama, performance, re-creation

Group work |:| [:| |:|
Research |:| [:l
Music |:|

Bodily/Kinesthetic

Field Trip
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Historical Narrative for Fourth Graders

The Blackfeet

The Blackfeet call themselves “Pikuni,” which
means “The Real People.” However, settlers
called them Blackfeet because the bottoms of
their moccasins were black. The Blackfeet
either dyed their moccasins black or they
were darkened by ash from fires.

The Blackfeet considered the buffalo their
staff of life, as it provided everything they
needed to live. Although they hunted other
large animals and also gathered vegetables
and berries to eat, the buffalo was their main
source of food. They used every part of the
buffalo for everyday items such as their tipis,
cooking pots, spoons and blankets.

While the Blackfeet are famous for their
horsemanship, they did not always own
horses. Before horses, the lived in what is
known as the “Dog Days.” During most of
the year, Blackfeet hunting bands, made up
of families and relatives, traveled around
following and hunting the buffalo. Dogs were
used to help the band move, including
helping to drag the families’ tipis and other
things. During the dog days, the Blackfeet
had to hunt buffalo by foot using buffalo
jumps, surrounds, and pounds. (See “Dog
Day Buffalo Hunts.”)

When the settlers came west, they traded
with the Blackfeet. Blackfeet traded buffalo
hides for horses (which they called the elk-
dog) and guns. These items changed how the
Blackfeet lived because it made it easier for
them to travel and hunt. The chase became
the preferred way of hunting buffalo. (See
“Buffalo Hunting Using Horses.”) They also
traded for iron pots, iron arrowheads, metal
knives, paints and beads which made more
time to enjoy family and friends as well as art
and beadwork.

— 23 —

However, as more and more pioneers and
settlers moved into their territory for land,
gold, and railroads, the buffalo began
disappearing and the Blackfeet had to adapt
to a new way of life without hunting and
chasing the buffalo.

The Crow

The Crow name for their tribe is
“Apsaalooka” meaning “Children of the Big-
Beaked Bird.” Extended family was very
important to the Crow people. Groups called
“clans,” that included their grandparents,
parents, uncles, aunts, cousins and brothers
and sisters, related them. In these clans, an
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Bad Horse, wife Ursula and child—Crow Indians.

continued

MONTANA HISTORICAL SOCIETY
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Historical Narrative for Fourth Graders (continued)

aunt was considered a mother, an uncle was
considered a father, and cousins were
considered brothers and sisters. Because the
clan was the family unit, a Crow child had
many people she considered a part of her
primary family.

Each Crow person was a member of the
Crow tribe and also belonged to a clan. Each
person also lived with a “band,” which was
similar to several villages living together.
Because there were so many people who
lived across a large territory, each band lived
in a different geographical area. Once a year
during the summer, the entire tribe (all of the
bands) would gather together for religious
ceremonies and to visit each other.

Each village band had a Council of Chiefs
who was led by a Head Chief, who was called
“The Good Man.” Each village and band also
had other “officials” such as the camp police,
the camp crier (or spokesperson), and the
weatherman and medicine man, who were
both advisors to the chief.

A chief had to earn his position by achieving
each of the four established war deeds:

e Counting coup. This means striking an
enemy with your hand, a stick or a
weapon without Killing him.

e Capturing a picketed horse from within
the enemy camp. This was a very brave
act as the finest horses (usually ones
used for buffalo hunting) were picketed
right outside the owner’s tipi. This
meant one had to be very quiet so as
not to wake up the sleeping people, but
also not alarm the horse.

e Taking away an enemy’s weapon. This
was a very brave act because it counted
on hand to hand combat rather than
using guns.

e Leading a war party that returned to
camp safely without anybody being
killed.

If several men had achieved all four deeds,
the village or band would consider them part

of the council of chiefs, but only one would
rank as the head chief. The head chief was
chosen not only because of his war deeds,
but also because the people respected him
for his leadership ability, speaking ability,
personality, medicine/spiritual power,
wisdom, generosity and honesty. A head
chief only held his position for as long as the
people had confidence in him.

When the settlers moved into Crow Country,
they did not understand that the Crow were a
highly organized tribe that had such a
structured family. However, this organization
brought order to the tribe as well as an
individual’s responsibility to the group.

The Nez Perce

The Nez Perce stories of their history tell of
their people’s beginning in north central
Idaho at the dawn of time. Archaeologists
have found evidence of the Nez Perce in their
homelands that dates back over 11,000 years
ago. The name “Nez Perce” is a French term

MONTANA HISTORICAL SOCIETY

Yellow Wolf—Warrior of Nez Perce Tribe.

continued
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for pierced nose. The actual tribal name of
the Nez Perce is Nimiipuu, meaning ‘the
People”. The homelands of the Nimiipuu
included a large land base in north central
Idaho, southeastern Washington and
northeastern Oregon.

The Nimiipuu made their living by hunting,
fishing, and plant gathering. The Clearwater
and Snake rives provided an abundance of
fish, and the high plateaus were bountiful
with plants. Fishing was the largest part of
the Nez Perce economy. Camas was an
important plant the Nez Perce harvested. It
has a sweet, bulbous edible root that was
baked in an earthen oven. Some areas were
so plentiful with camas that they looked like
small lakes or ponds. The Nimiipuu believed
that the land and resources should be
respected. This belief was shown through
the practice of harvesting only what was
needed and the care taken not to waste
anything. Thanksgiving and prayer were an
important part of hunting, fishing, and
gathering.

Newcomers to America brought with them
many different things, including livestock.
The Nez Perce acquired the horse in the early
1700’s. Horses made several dramatic
changes in the lifestyle of the tribe. People
were able to travel longer distances and
transport large amounts of goods. Horses
also introduced a new system of wealth in
Nez Perce society. A person that owned
many horses was thought of as rich. The
Nimiipuu became expert riders and began
breeding the horse for qualities of strength
and endurance. In 1805, when the Nez
Perce saved the lives of Lewis and Clark,
Lewis later wrote in his journal, “Their horses
appear to be of an excellent race, they are
lofty, elegantly formed, active and durable.”

The Nimiipuu had two names for their horse,
“Skikum”, and later “Maumin” (a name
derived from the tribe’s trading with the
Mormons). As settlers moved into Nez Perce
homelands, they noticed the spotted breed in
the Palouse countryside north of central
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Idaho. They began to refer to the horse as a
“Palouse horse”, which later became “a
Palouse”, and eventually, “Appaloosa”. The
Appaloosa became officially recognized as a
breed in 1938.

The Salish

The Salish Tribe of the Flathead Indian
Reservation in Montana refer to themselves
as the Sgelix — the People. More properly
they would be referred to as Selish, and more
specifically they were called S’Intcistcwtik,
People of the Red Willow River, referring to
the Bitterroot River. The Salish tell of having
lived in what is now Montana from the time
Coyote Killed off the Natlisge — the giants.
Tribal oral history tells that the Salish
speaking people were placed in their
aboriginal homelands and lived as one large
tribe until the land could not support their
population. The tribe then broke into bands
that could be more easily supported by the
seasonal supply of foods. The Salish have
always considered the Bitterroot Valley their
homeland, even though before the 17th or
18th century there were several Salish bands
based east of the Continental Divide, in such
areas as the Big Hole Valley, the Butte area,
the Helena area and the Three Forks vicinity.
Salish language place names are still
remembered for numerous sites as far east as
the Sweetgrass Hills, the Milk River, and the
Bear Paw Mountains.

From the beginning of time, the Salish
people made their living off the land through
a complex pattern of seasonal hunting and
gathering activities. The land provided all
that the people needed. Elders say that life
was hard, but good. Spring would yield a
plentiful bitterroot harvest, followed by sweet
camas bulbs in June. The bloom of the wild
rose signaled the people that the buffalo
calves had been born, and that it was time
for the summer buffalo hunt. Throughout the
rest of the summer berries and fruits,
including serviceberries, huckleberries, and

chokecherries would be gathered, dried and
continued
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stored. The Salish regularly harvested
hundreds of different plants for food,
medicinal, and utilitarian purposes.

In the fall, hunting began in earnest. Men
hunted for large game, which the women
butchered, dried and stored for winter. As
the hunters brought home elk, deer, and
moose, the women tanned hides for clothes,
moccasins and other items such as a
parfleche. A parfleche is a rawhide container
used for storing a variety of things like dried
foods and clothing. Fishing was also
important throughout the year. Both
fishhooks and weirs were used to catch fish.
Elders tell of days when the fish were so
plentiful that you could almost cross the
creeks walking on their backs.

The winter season involved trapping, ice
fishing, and some hunting. Cold weather
brought families inside and women repaired
clothing while men made and repaired tools
and weapons. Coyote stories were brought
out with the first snow. This was a sacred
and happy time when ceremonial dances
would be held.

This seasonal round continued for the people
until the reservation period. However,
certain changes began to take place as tribes
were pushed westward. By the 1800’s both
guns and horses had been introduced, and
with the compacting of tribal populations
resources began to be more intensively
harvested. Perhaps for the first time since
time immemorial, the Salish found
themselves in competition for resources.

The Shoshone

The Shoshone hunted buffalo for food,
shelter and everyday items, like other plains
tribes. However, they were also known as
great fisherman. They built weirs and dams
to catch salmon and shared their fishing
grounds with their neighbors, the Nez Perce
and Salish. In springtime, they broke into
smaller groups for hunting and in late

summer they traveled to fisheries to fish for
salmon. During the midsummer and fall,
they hunted for buffalo and other game.
They also collected roots and plants to eat.

The Shoshone began owning horses (they
traded other tribes for them) in the 1700’s.
Horses allowed them to travel greater
distances to hunt, fish, explore and visit. For
most of the year, the Shoshone traveled their
vast territory to hunt the buffalo and during
the winter, they lived in clan groups for
protection and to share resources. During the
spring and fall, each clan would send a
representative to meetings with other clan
leaders where decisions and plans were made
for their tribal governance and annual events.

The Shoshone, like many other tribes, were
extensive traders with pioneers, settlers, and
fur-trappers for many things that made life
easier for them. They traded buffalo robes,
beaver pelts, horses, baskets, artwork, and
other types of animal hides for metal pots,
guns, metal arrowheads, food, beads and
cloth.

The tribe was called the “Shoshone” by
pioneers and settlers because of a language
misunderstanding. The word “Shoshone”
means ‘grassy area.” When the settlers
entered other tribes’ territory, the other tribes
would urge them back onto the trail, over the
hills and into the next valley by shouting,
“shoshone, shoshone” (meaning ‘you will find
lots of good grass over there’) and the
settlers mistook the name Shoshone for the
people living there.

Other tribes called the Shoshone the
“Snakes,” because the Shoshone sign
language for themselves was a zigzag
gesture. This gesture explained how they
were basket weavers and, for some, of their
lodges, by weaving them out of grass and
bark. Other tribes called them “snake-
eaters,” which was probably because the
Shoshone ate a long fish called the ling,
which looked like a snake.
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The Blackfeet

The Blackfeet are a confederacy of
independent tribes separated by the Canadian
Border (Medicine Line). In Montana, the
tribe is called the Pikuni. In Canada, the
tribes are called the Blood (or Kainaih) and
the Northern Blackfoot (or Siksika). The
name “Blackfeet” originates either because
they dyed their moccasins black or their
moccasins were darkened by prairie fires.
Prior to the creation of the Canadian border,
the tribes were politically independent but
spoke the same language, shared the same
customs, intermarried, and fought common
enemies. Together, this confederacy was the
strongest military power on the northwestern
plains. While the border has affected many
aspects of their relationships, these groups
have remained connected by family, language
and much of the same cultural history and
perspective.

Some modern scholars theorize that the
Blackfeet, because of their linguistic family,
migrated westward over three centuries ago
from the northern Great Lakes Region either
because other tribes growing populations
crowded them out or because they wanted
more country for big-game hunting.
However, it is important to remember that
Blackfeet origin stories describe their current
setting as having been eternally Blackfeet and
this point of view is just as valid as the
migration theories.

Before the Blackfeet acquired the horse, they
relied on dogs to help them travel and hunt
their staff of life - the buffalo. This part of
the tribe’s history is known as the “Dog
Days.” During most of the year, Blackfeet
hunting bands, made up of families and
relatives, traveled around following and
hunting the buffalo. Dogs were used to help
the band move, including helping to drag the
families’ tipis, (which were smaller then ones
used later because the size was limited by
how much weight the dog could drag).

However, by the early 1700's, the horse
(called the elk-dog) made travel and buffalo
hunting easier for the Blackfeet. Because
they could hunt more buffalo, they began
trading buffalo hides and meat with pioneers,
fur-traders and settlers for many items that
radically changed their way of life. Guns,
iron arrowheads, metal knives and axes
changed warfare and these, in combination
with the horse, helped the Blackfeet expand
their territory to become the military power
of the plains. Iron kettles, rings, beads,
paints and blankets made more time for
family events and artistic pursuits. However,
the continuing stream of settlers into
Blackfeet territory, who came for land, mined
for gold, and built the railroad, soon cut this
time of material comfort short.

The buffalo remained the most important
economic resource for the Blackfeet until the
1880’s when the buffalo were nearly killed to
extinction by soldiers and buffalo hide
traders. This new type of “hunter” did not
use the buffalo for meat or tools and they
only killed the buffalo for their hides. This
reduced the numbers of buffalo the Blackfeet
could hunt for their survival. However, the
Blackfeet found ways to adapt to a new way
of life and survive.

The Crow

The Crow name for their tribe is
“Apsaalooka” meaning “Children of the Big-
Beaked Bird.” The Crow were bound
together, not only by tribal customs and
culture, but were also connected to each
other through a kinship system. The
extended family unit was very important to a
Crow person and was organized by
matrilineal clans, which were the basic units
of social organization.

Each clan was composed of a group of
related families so it included many more
people than a nuclear family. There was a
strict code of behavior based on their relation

(continued)
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to one another and this was reflected in how
they addressed each other. For example, on
the mother’s side of the family, there were no
designations for “aunt” and “uncle” or
“cousin.” Instead, the matrilineal extended
family was seen as “mother” for an aunt,
“father” for uncle and “brother or sister” for
cousins. Social control was achieved
primarily through clan obligations and
relationships such as public ridicule or
“teasing cousins” which effectively punished
offenses against their customs.

A Crow family included many people - blood
relatives, clan members, and members of the
father’s clan. One clan would also consider
other clans, who were allies of theirs, as
family members. It was considered taboo to
marry your family members, which included
clan family. To allow for marriage, and
because the clans were so large, not all
members of a clan lived together and
members of several different clans traveled
together.

The Crow tribe was also organized around
three bands that were based primarily on
geography, but were also to some extent,
political divisions. The “Mountain Crow”
band lived in northern Wyoming and
southern Montana along the Bighorn
Mountains. The “River Crow” territory
ranged from the Yellowstone River to the
Musselshell. The “Kicked-in-the-Bellies”
spent the winter in the Wind River country in
Wyoming and spent summers on the eastern
side of the Bighorn Mountains.

During the winter, the people split up and
lived in individual villages to share resources
and for better protection. However, for most
of the year, they lived in bands (several clans
living in a common area). Once a year
during the summer, the entire tribe (all of the
bands) would gather together for religious
ceremonies and to visit each other.

The Crow also had a highly organized system
of government. While there was not a strong
central organization that governed over the
entire tribe, each village and band did have a
head chief, called “The Good Man,” who
worked with the Council of Chiefs. During
the summer gatherings, the most respected of

the three band chiefs would serve as “Chief
of all Chiefs” during the event. Each village
and band also had other “officials” such as
the camp police (the regulators and enforcers
of council decisions), the camp crier (the
spokesperson of the chief and council), and
the weatherman and medicine man (who
were both advisors to the chief).

Chiefs did not inherit their positions, nor
were they elected or appointed. They earned
their position through merit. To become a
leader, one had to achieve each of the four
established war deeds of: counting coup—
striking an enemy with your hand, a stick or
a weapon without killing them; capturing a
picketed horse from within the enemy camp;
taking away an enemy’s weapon; and leading
a war party that returned to camp safely
without loss. If several men had achieved all
four deeds, the village or band would
consider them part of the council of chiefs,
but only one would rank as the head chief.
The head chief was chosen not only because
of his war deeds, but also because the people
respected him for his leadership ability,
persuasive oratory, charisma,
medicine/spiritual power, wisdom, generosity
and honesty. A head chief only held his
position for as long as the people had
confidence in him.

When the pioneers and settlers moved west,
they did not understand that the Crow were a
highly organized tribe that was regulated by
family and clan ties; by political, religious and
war leaders; and by customs that all people
respected and observed. This organization
brought order to the tribe as well as an
individual’s responsibility to the group. The
cultural, familial, social and political
differences between the Crow and settlers’
cultures often caused misunderstandings
between them.

The Nez Perce

The oral history of the Nez Perce tells of their
creation in north central ldaho at the dawn of
time. Archaeological evidence of the Nez
Perce in their homelands dates back more
than 11,000 years ago. The name “Nez
continued
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Perce” is a French term for pierced nose.
The actual tribal name for the Nez Perce is
Nimiipuu, meaning “the People”. Sometimes
the Nez Perce are referred to as the
“Sahaptint” people, after their language.
Nimiipuu aboriginal territory included a large
land base in north central ldaho,
southeastern Washington and northeastern
Oregon. Culturally, the Nimiipuu are part of
the Plateau Tribal region. Tribal economy
was based on hunting, fishing, and gathering,
with fishing being the primary resource. The
Nez Perce were skilled fishermen, using
hooks, nets, spears and weirs. Weirs are fish
traps made from woven willow brush.

The Clearwater and Snake rivers, along with
their tributaries provided an abundance of
salmon. Edible camas lily was bountiful on
the high plateaus and sometimes in such
volume that that the meadows would look
like small lakes or ponds. Other plants
provided sustenance, medicines, and
utilitarian items. Game was plentiful and the
land provided all the resources the people
needed. Cultural and spiritual values were
evidenced in respectful use of the land and
plant and animal communities.
Toohoolhoolzote, a prominent Nez Perce
leader said, “The earth is part of my body...I
belong to the land out of which | came. The
earth is my mother.”

As the westward movement progressed, tribal
people began to feel impacts. Prior to
settlers entering Nimiipuu homelands, a
different newcomer entered, one that would
forever change the lifeways of the Nez Perce.
In the early 1700’s the Nimiipuu acquired the
horse and soon became expert riders and
began breeding the horse for qualities of
strength and endurance. The Nez Perce
called their horses “Sikum”, and later
“Maumin” (a name derived form the tribe’s
trading with Mormons). When settlers moved
into Nimiipuu territory, they noticed the
spotted breed horses roaming the Palouse
countryside north of central Idaho. They
began to refer to the horse as a “Palouse
horse”. This term eventually changed to “a
Palouse”, and eventually to “Appaloosa”.
The Appaloosa was officially recognized as a
breed in 1938.
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The Salish

The Salish Tribe of the Flathead Indian
Reservation in Montana refer to themselves
as the Sgelix- the People. More specifically
when the tribe was headquartered in the
Bitterroot valley they were called
S’Intcistcwtik, People of the Red Willow
River, referring to the Bitterroot River. The
Salish tell of having lived in what is now
Montana from the time Coyote killed off the
Natlisge — the giants. Tribal oral history tells
that the Salish speaking people were placed
in their aboriginal homelands and lived as
one large tribe until the land could not
support their population. The tribe then
broke into bands that could be more easily
supported by the seasonal supply of foods.
The Salish have always considered the
Bitterroot Valley their homeland, even
though before the 17th or 18th century there
were several Salish bands based east of the
Continental Divide, in such areas as the Big
Hole Valley, the Butte area, the Helena area
and the Three Forks vicinity. Salish language
place names are still remembered for
numerous sites as far east as the Sweetgrass
Hills, the Milk River, and the Bear Paw
Mountains. Aboriginal territory of the Salish
Tribe included a land base of over 22 million
acres. The Hellgate Treaty of 1855 reduced
that land base to 1%/4 million acres.

From the beginning of time, the Salish
people made their living off the land through
a complex pattern of seasonal hunting and
gathering activities. The land provided all
that the people needed. Elders say that life
was hard, but good. Spring would yield a
plentiful bitterroot harvest, followed by sweet
camas bulbs in June. The bloom of the wild
rose signaled the people that the buffalo
calves had been born, and that it was time
for the summer buffalo hunt. Throughout
the rest of the summer berries and fruits,
including serviceberries, huckleberries, and
chokecherries would be gathered, dried and
stored. The Salish regularly harvested
hundreds of different plants for food,
medicinal, and utilitarian purposes.

In the fall, hunting began in earnest. Men
hunted for large game, which the women
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butchered, dried and stored for winter. As
the hunters brought home elk, deer, and
moose, the women tanned hides for clothes,
moccasins and other items such as a
parfleche. A parfleche is a rawhide container
used for storing a variety of things like dried
foods and clothing. Fishing was also
important throughout the year. Both
fishhooks and weirs were used to catch fish.
Elders tell of days when the fish were so
plentiful that you could almost cross the
creeks walking on their backs.

The winter season involved trapping, ice
fishing, and some hunting. Cold weather
brought families inside and women repaired
clothing while men made and repaired tools
and weapons. Coyote stories were brought
out with the first snow. This was a sacred
and happy time when ceremonial dances
would be held.

This seasonal round continued for the people
until the reservation period. However,
certain changes began to take place as tribes
were pushed westward. By the 1800’s both
guns and horses had been introduced, and
with the compacting of tribal populations
resources began to be more intensively
harvested. Perhaps for the first time since
time immemorial, the Salish found
themselves in competition for resources. The
westward movement of newcomers brought a
demand for Indian lands. When the Salish,
Pend d'Oreille, and Kootenai Tribes met with
Isaac Stevens at the Hellgate Treaty
negotiations, they reluctantly ceded their
expansive homelands and reserved 1174
million acres, and the promise of a land base
in the Bitterroot for the Salish. A survey was
to be done to determine the reserved lands in
the Bitterroot. The survey was never done
however, and the Salish found themselves not
only reduced to a fraction of their aboriginal
territory, but also dispossessed and displaced
from their beloved homelands in the
Bitterroot Valley.

The Shoshone

The “Shoshone” belong to a larger language
group, who all speak a dialect of the Uto-

Aztekan language. There were three distinct
groups of Shoshones: the W