Hazel Hunkins, Billings Suffragist
A Primary Source Investigation
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Grade Level: 7-12

Created by Ruth Ferris, Billings School District for the Montana Historical Society, funded in part
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Overview:

In this lesson, student historians will participate in
sourcing photos, letters, artifacts, political cartoons,
and newspapers to learn more about the suffrage
movement as experienced by Billings, Montana,
native and National Woman’s Party activist Hazel
Hunkins. The lesson is designed to give students
practice analyzing documents and drawing their own
conclusions based on the evidence.

After providing some background information on
the history of woman’s suffrage, the teacher will
model how to analyze different types of primary
sources. Students will then practice their analysis
skills in small groups to learn more about specific
aspects of woman’s suffrage before sharing their
findings with the class.

Finally, students will write briefs, based on all the
evidence examined in class, arguing for or against
the inclusion of Hazel Hunkins in the next edition of

their American history textbook.

Standards

Common Core Anchor Standards

CCRA.R.1 Read closely to determine what the text
says explicitly and to make logical inferences from it;
cite specific textual evidence when writing or speak-
ing to support conclusions drawn from the text.

CCRA.R.2 Determine central ideas or themes of a
text and analyze their development; summarize the
key supporting details and ideas.

CCRA.R.4 Interpret words and phrases as they are
used in a text, including determining technical,
connotative, and figurative meanings, and analyze

how specific word choices shape meaning or tone.

CCRA.R.6 Assess how point of view or purpose
shapes the content and style of a text.

CCRA.R.7 Integrate and evaluate content presented
in diverse media and formats, including visually

and quantitatively, as well as in words.

CCRA.R.8 Delineate and evaluate the argument and
specific claims in a text, including the validity of
the reasoning as well as the relevance and sufficien-

cy of the evidence.

CCRA.R.9 Analyze how two or more texts address
similar themes or topics in order to build knowledge

or to compare the approaches the authors take.

CCRA.R.10 Read and comprehend complex literary
and informational texts independently and profi-
ciently.

CCRA.W.1 Write arguments to support claims in an
analysis of substantive topics or texts, using valid

reasoning and relevant and sufficient evidence.

CCRA.W.4 Produce clear and coherent writing in
which the development, organization, and style are

appropriate to task, purpose, and audience.

CCRA.W.9 Draw evidence from literary or infor-
mational texts to support analysis, reflection, and
research.

CCRA.W.10 Write routinely over extended time
frames (time for research, reflection, and revision)
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and shorter time frames (a single sitting or a day or

two) for a range of tasks, purposes, and audiences.

CCRA.SL.1 Prepare for and participate effectively
in a range of conversations and collaborations with
diverse partners, building on others’ ideas and

expressing their own clearly and persuasively.

CCRA.SL.2 Integrate and evaluate information
presented in diverse media and formats, including

visually, quantitatively, and orally.

CCRA.SL.4 Present information, findings, and sup-
porting evidence such that listeners can follow the
line of reasoning and the organization, develop-
ment, and style are appropriate to task, purpose,
and audience.

Montana State Social Studies Standards

Content Standard 1—Students access, synthesize,
and evaluate information to communicate and apply
social studies knowledge to real world situations.

Content Standard 2—Students analyze how people
create and change structures of power, authority,
and governance to understand the operation of

government and to demonstrate civic responsibility.

Enduring Understanding: Social change is never
“top down.” It requires ordinary citizens to develop
leadership skills and to fight for their own rights
against great odds and injustices.

Focus Questions: Was Hazel a criminal, a hero, or
both? What was she trying to accomplish? Was her
work important?

Objectives: Students will:

+ Understand that until the Nineteenth
Amendment was ratified, many states denied
women the right to vote.

+ Use primary and secondary sources to
understand the ways that women advocated for
the right to vote.

+ Demonstrate their understanding of historical
events by creating a presentation to share.

+ Learn to analyze primary sources by asking when

a source was produced, who wrote it, and for
what purpose.

+ See how an individual’s actions can influence the
course of historical events and how historical
events change individuals.

+ Learn to identify bias within the context of a
document or artifact.

Materials

Part 1

+ Computer with internet access and projector

+ Image of Hazel Hunkins (see below, Appendix 1
or Suffrage Primary Source PowerPoint)

« Copies of “The Women’s Rights Movement,
1848-1920” (see below, Appendix 2) or Building
Background Knowledge PowerPoint (available
at http://mhs.mt.gov/education/women/
HazelHunkins)

+ Document Analysis Worksheet (see below,

Appendix 3)

« Suffrage Primary Source PowerPoint (available
at http://mhs.mt.gov/education/women/
HazelHunkins)

+ Model Document Analysis Worksheets
(incorporated in the Suffrage Primary Source
PowerPoint)

« Primary sources (provide copies or arrange
to project. See below, Appendix 4 or Suffrage
Primary Source PowerPoint)

+ Photo and hand-written caption: Hazel
Hunkins in front of a plane, Hazel Hunkins-
Hallinan Papers, MC 532, Schlesinger Library,
Raddliffe Institute

« Envelope, Hazel Hunkins-Hallinan Papers,
MC 532, box 80, folder 1, Schlesinger Library,
Radcliffe Institute

+ Newspaper clipping, “The Women Who Are
Guarding the White House Portal,” Washington
Post, February 4, 1915, Hazel Hunkins-
Hallinan Papers, MC 532, box 61, folder 10,
Schlesinger Library, Radcliffe Institute

« Letter: Hazel Hunkins to Mother, March 30,
1917 (first page), Hazel Hunkins-Hallinan
Papers, MC 532, box 61, folder 9, Schlesinger
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Library, Radcliffe Institute, and transcribed
excerpt (If you are short on time, just use the
first paragraph.)

+ Cartoon: “I Did Not Raise My Girl to Be a
Voter.” Political cartoon published in Puck
[magazine], October 9, 1915, p. 6. Image from
Library of Congress Prints and Photographs
Division, Washington, D.C.

Part 2: Student Investigations

« Document Analysis Worksheet (see below,
Appendix 3)
« Historical Case Files (see below, Appendix 7, or

have students access these online at http://mhs.

mt.gov/education/women/HazelHunkins)

+ PowerPoints of case files documents, optional
(available online at http://mhs.mt.gov/

education/women/HazelHunkins)

Part 3: Writing a Brief

+ Writing the Brief Graphic Organizer (see below,
Appendix 5)
« Student-created exhibits

Part 4: Wrapping Up

+ Computer with internet access and projector
+ Student pre-tests from Part 1
+ “Bad Romance” Allusions (see below, Appendix 6)

A note on terminology: Although people today
typically refer to “women’s suffrage,” the terms
“woman suffrage” or “woman’s suffrage” were gener-
ally used during the nineteenth and early twenti-
eth centuries. According to historian Nancy Cott,
“Nineteenth-century women’s consistent usage of
the singular woman symbolized, in a word, the unity
of the female sex. It proposed that all women have
one cause, one movement.” (Cott, The Grounding of
Modern Feminism, New Haven, CT: 1989, 3).

Part 1: Introduction

Pre-lesson Preparation

« Arrange to project the Hazel Hunkins’ yearbook
photographs.

+ Make copies of the Document Analysis
Worksheet.

« Make copies or arrange to project other sources
listed under Part 1 Materials.

+ Review Suffrage Primary Source PowerPoint

Procedure

Hook: Project the yearbook photographs of Hazel
Hunkins. Tell them that she grew up in Billings,
Montana, where her parents owned a jewelry store,
that she graduated from Billings High School in
1908, and that these pictures are from the high
school annual. Ask students to predict: In what
historical event do you think Hazel Hunkins par-
ticipated? How might her actions have changed
American society?

Tell students that Hazel Hunkins was part of the
woman’s suffrage movement. Let them know that
they are going to become historical detectives,
investigating the case of Hazel Hunkins to answer
the following questions:

+ Who was Hazel Hunkins?

« What did she have to do with the woman’s
suffrage movement?

« Was Hazel representative of the contributions
made by other women working for the vote?

« Was she a criminal, a hero, or both?

» Were her contributions historically significant?
(As a class, define “historical significance” and
record your definition for future reference.)

+ Should her story be included in the next edition
of your American history textbook?

Explain to students: At the request of the textbook
committee, the case has been reopened to determine
if Hazel Hunkins’ story should be included. As mem-
bers of the commission selected to review the case,

their job is to examine evidence and, ultimately, write
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a brief arguing for or against Hunkins’ inclusion in

the next edition of their American history textbook.

Let them know that they will examine a number of
different sources to come to a conclusion.

Step 1: Build Background Knowledge

As a class, read and discuss the excerpt from “The
Women’s Rights Movement, 1848-1920” or show
students the Building Background Knowledge
PowerPoint.

Step 2: Model Document Analysis
Distribute the Document Analysis Worksheet.

Explain to students that working with primary sourc-
es is a bit like creating a collage. Each piece of evi-
dence becomes a part of the collage—they put these
pieces of evidence together to create a larger picture.
Note that all sources should be examined critically.
Asking when a source was produced, by whom,
and for what purpose will help students better
understand the sources they encounter. Tell students
that you are going to analyze a series of primary
sources as a class, after which they will be analyzing

primary sources independently in small groups.

Consider these additional questions as you
investigate:

« How did the suffrage campaign use group
organizing and advocacy to change mainstream
opinion?

+ What other methods did these activists use to
create social change?

+ Were these tactics effective? Why or why not?

« If it brings about social change, do you
believe that breaking a law is justified (civil
disobedience)? Why or why not?

« What was Hazel Hunkins’ role in this campaign?

+ Are there other perspectives to consider?

« Whose perspective was not represented in the
material you read?

Project (or distribute copies of) the photograph, with
hand-written caption, of Hazel Hunkins in front of a

plane. As a class, spend about five minutes examining
this image and discussing it, using the Document
Analysis Worksheet as a guide. Encourage students

to take notes. If students get frustrated, remind
them that each source is a small piece of the larger
picture that they are working to discover. Share the
completed worksheet provided in the PowerPoint as

amodel. How did your class answers differ?

Project or distribute copies of the Washington Post
clipping and transcribed excerpt. As a class, spend
about ten minutes reading the clipping and analyz-
ing it, using the Document Analysis Worksheet as a
guide. (If you are short of time, just read the para-
graph on Hazel Hunkins.) Again, share the model

worksheet for comparison.

Project or distribute copies of the envelope. Again,
spend a few minutes analyzing it as a class and,
using the Document Analysis Worksheet as a guide,
discover what you can glean from it. Compare your
answers to those on the model worksheet.

Project or distribute copies of the “Letter to Mother,”
March 30, 1917. Read the first paragraph aloud and,
as a class, analyze it, using the Document Analysis
Worksheet as a guide. As time permits have stu-
dents read the remainder of the letter and add their
thoughts to the Document Analysis Worksheet.

Again, share the model worksheet for comparison.

Project or distribute copies of the political cartoon,
“I Did Not Raise My Girl to Be a Voter.” Analyze it
using the Document Analysis Worksheet as a guide
and then comparing your findings with those on
the model worksheet.

As a class, discuss what you have learned from
these various pieces of evidence about the woman’s
suffrage movement and about Hazel Hunkins’ role
in it. How can this material help students answer
the focus questions and complete the assignment
(recommending for or against Hunkins’ inclusion
in the next edition of the textbook)?

Discuss what you have learned about working with

primary sources from this exercise.
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Part 2: Historical Casework

Pre-lesson Preparation

+ Make copies of each the Historical Case File
instruction sheets and Document Analysis
Worksheets.

« Arrange for students to access the “evidence”
(primary sources)—either by printing them
out or by providing them with online access
through http://mhs.mt.gov/education/women/
HazelHunkins.

+ Create six mixed-ability groups.
Procedure

Step 1: Divide students into six groups and let
them know that each group will be investigat-

ing one of six History Scene Investigation (HSI)
Case Files.* Each case file includes an instruction
sheet and copies of primary source documents and
photographs from the Library of Congress and the
Arthur and Elizabeth Schlesinger Library on the
History of Women in America. Each case file offers
evidence about a different aspect of the very com-
plicated and multifaceted woman’s suffrage story.

Step 2: Review the Assignment. Tell students that
you expect them to use what they learned about
analyzing primary sources during Part 1 to explore
documents relating to various aspects of the suffrage
movement and Hazel Hunkins’ experiences as part
of that movement. Among other tasks, students will
need to examine each source for credibility and bias.

Students should expect to spend about five to ten
minutes on each source in their case file. After
they analyze each individual piece of evidence,
they will need to answer the general questions and
prepare a five-minute presentation so that they can
share what they learned with the class, helping to
piece together the role of Hazel Hunkins and the
National Woman’s Party in the woman’s suffrage
movement. Let them know they will have about
twenty minutes to create their presentation and
that they can find PowerPoints with their docu-

ments (so they can project them to the class as they

discuss each one) at http://mhs.mt.gov/education/

women/HazelHunkins.

Since, ultimately, each student individually will

be asked to use evidence from their case file, the
evidence reviewed in Part 1, and the evidence
presented by their fellow students to write a brief
for the “textbook committee,” groups will also

be responsible for making their documents and
analysis available as an “exhibit” for other students
to refer to when it comes time to write the briefs.
Give students the option to use technology (or not)
when they create their presentation and exhibit

their primary sources.

Teaching notes: You may wish to assign students
individual documents within each group, differenti-
ating by assigning photos to students who struggle
with reading and longer written pieces to faster
readers. (If you have more documents than stu-
dents, some students will need to analyze multiple
documents since each document provides different
evidence.) Have students complete a Document
Analysis Worksheet on their assigned document(s)
and then work together to “Crack the Case” and

create their presentation.

GoogleDocs provides an easy way for students
to collaboratively write their final report (Step 3:
Crack the Case). It is also a great way for them to
share their evidence and conclusions with their
classmates.

Step 3: Examine the Case Files. Distribute
the case files and clean copies of the Document
Analysis Worksheet:

« Historical Case File 1: Selling Suffrage

« Historical Case File 2: Anti-Suffrage and Saloon
Men

« Historical Case File 3: Silent Sentinels

« Historical Case File 4: Pickets, Arrests, and Riots

« Historical Case File 5: Prisoners and Hunger
Strikes

+ Historical Case File 6: Dissension within the
Movement
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Remind students to read their group instruction
sheet in its entirety before starting to analyze
the documents. Have them read the background
information provided at the beginning of their case
file out loud within their group before they begin

to work with the primary sources. Circulate as each
group analyzes its primary sources and assist them
as needed—both in the analysis and as the groups
create their presentations and exhibits.

Teaching Notes: You can either print the primary
sources (low-tech) or students can read them online
(hi-tech) or some combination of both. Many stu-
dents find it easier to work with the primary sources
when they are printed; however, if you want your
students to see the newspaper articles in context
(e.g., surrounded by other articles) and don’t have
access to a large-format printer, you will need to
direct students to the Chronicling America website
so they can easily enlarge the material. Provided in
each case file are newspaper clippings; a URL is listed
where the newspaper is available online so you and
your students can access the full page.

Since many students have difficulty reading hand-
writing, we have included transcripts for the
hand-written letters in the case files. You may wish
to give students a few minutes to investigate the
original documents before providing them with the

transcripts.

Step 4: Class Presentations. Remind students
that you expect them to use the evidence in their
classmates’ case files when they write their brief,
so they should take notes and listen attentively to

each other’s presentations.

Have each group present in turn, projecting the
documents for everyone to see as they review their
evidence.

Conclude the investigation by synthesizing
the varying perspectives and evidence. Make
sure that everyone in the class has a basic
understanding of Hazel Hunkins’ role in the
suffrage movement, the National Woman’s
Party’s tactics, and how both proponents and

opponents perceived the actions of the NWP.

Then encourage students to draw conclusions about
whether Hazel Hunkins and other NWP members
were justified in breaking the law. To facilitate this
process, you may wish to pose some of the follow-
ing questions, probing for insightful responses and
accepting all reasonable conclusions while requiring
students to provide evidence to back up their claims:

+ How did the suffrage campaign use group
organizing and advocacy to change mainstream
opinion?

+ What other methods did these activists use to
create social change?

+ Were these tactics effective? Why or why not?

« If it brings about social change, do you
believe that breaking a law is justified (civil
disobedience)? Why or why not?

+ Are there other perspectives to consider?

+ Whose perspective was not represented in the

material you read?

Part 3: Writing the Brief

Ask students to think about the focus questions
and the evidence presented by their classmates

as they write a brief answering the following
questions: “Is Billings suffragist Hazel Hunkins a
criminal, a hero, or both? Should her story be in-
cluded in the next edition of the American history
textbook?” Tell students that they need to support
their opinion with at least two details from the
primary source evidence they investigated as a class
and in their small group and at least one piece of
evidence from another group’s investigation. Quote
evidence from the sources and use in-text citations
(MLA style).

Part 4: Wrap-up

Pre-lesson Preparation

« Arrange to broadcast the “Bad Romance: Suffrage”
YouTube video to your class. (Search “Bad
Romance Women’s Suffrage Parody” for the link.)
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+ Review the “Bad Romance” Allusions sheet

+ Review (and/or arrange to project) information
on voter registration on the Secretary of State
website: http://www.sos.mt.gov/elections/Vote/

Procedure

Step 1. Ask students to take out a piece of paper
and create a numbered list 1-10.

Step 2. Tell them they are going to watch a music
video about woman’s suffrage (a take off of Lady
Gaga’s video “Bad Romance.”) Let them know that
there are many allusions to actual people, symbols,
and events in the video. Their job is to list as many
as they recognize. Hint: there are more than ten.

Step 3. Debrief and discuss filling in gaps with
information you’ve gained by reviewing “Bad
Romance” Allusions. (If you wish, collect the stu-

dents’ lists as another assessment.)

Step 4. Discuss current-day relevance of the
woman’s suffrage movement. Ask: why is voting
important? Do students plan to register and vote
when they turn eighteen? Share information on

how to register to vote: http://www.sos.mt.gov/

elections/Vote/

Step 5. Discuss the pros and cons of public protest
and direct action. Compare the NWP pickets to more
current protests (for example, Black Lives Matter.)
Ask students if they would do what Hazel Hunkins
did. Remind them that Hunkins hated picketing.
How do they think they would feel about it?

*This activity is modeled after the Historical Scene
Investigation Project developed by Mark Hofer and
Kathleen Owings Swan and History Labs: A Guided
Approach to Historical Inquiry in the K-12 Classroom,
which was developed through a partnership
between the UMBC Center for History Education
(CHE) and Maryland school systems, with support
from the United States Department of Education’s
Teaching American History grant program.
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Appendix 1

Photos from the 1908 Kyote Annual (Billings,
Montana, High School). Images also available
in the Primary Source PowerPoint at http://

mhs.mt.gov/education/women/HazelHunkins.
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was chosen Valedictorian of the class. She is
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Appendix 2

The Women'’s Rights Movement, 1848-
1920

Excerpted from History, Art & Archives,
U.S. House of Representatives, Office of
the Historian, Women in Congress, 1917-
2006. Washington, D.C.: U.S. Government
Printing Office, 2007. “The Women’s Rights
Movement, 1848-1920,” http://history.house.
ov/Exhibitions-and-Publications/WIC/Historical-
Essays/No-Lady/Womens-Rights/ (accessed
September 02, 2015)

The beginning of the fight for women’s suffrage
in the United States, which predates Jeannette
Rankin’s entry into Congress by nearly 70
years, grew out of a larger women’s rights
movement. That reform effort evolved during
the 19th century, initially emphasizing a broad
spectrum of goals before focusing solely on se-
curing the franchise for women. Women’s suf-
frage leaders, moreover, often disagreed about
the tactics for and the emphasis (federal versus
state) of their reform efforts. Ultimately, the
suffrage movement provided political train-
ing for some of the early women pioneers in
Congress, but its internal divisions foreshad-
owed the persistent disagreements among
women in Congress and among women'’s

rights activists after the passage of the 19th
Amendment.

The first gathering devoted to women’s rights
in the United States was held July 19-20,
1848, in Seneca Falls, New York. The principal
organizers of the Seneca Falls Convention were
Elizabeth Cady Stanton, a mother of four from
upstate New York, and the Quaker abolition-
ist Lucretia Mott.! About 100 people attended
the convention; two-thirds were women.
Stanton drafted a “Declaration of Sentiments,
Grievances, and Resolutions,” that echoed the
preamble of the Declaration of Independence:
“We hold these truths to be self-evident: that

all men and women are created equal.” Among
the 13 resolutions set forth in Stanton’s
“Declaration” was the goal of achieving the
“sacred right of franchise.”

The sometimes-fractious suffrage movement
that grew out of the Seneca Falls meeting
proceeded in successive waves. Initially, women
reformers addressed social and institutional
barriers that limited women’s rights; including
family responsibilities, a lack of educational and
economic opportunities, and the absence of a
voice in political debates. Stanton and Susan B.
Anthony, a Massachusetts teacher, met in 1850
and forged a lifetime alliance as women’s rights
activists. For much of the 1850s they agitated
against the denial of basic economic freedoms
to women. Later, they unsuccessfully lobbied
Congress to include women in the provisions
of the 14th and 15th Amendments (extending
citizenship rights and granting voting rights to
freedmen, respectively).

In the wake of the Civil War, however, re-
formers sought to avoid marginalization as
“social issues” zealots by focusing their mes-
sage exclusively on the right to vote.’In 1869
two distinct factions of the suffrage move-
ment emerged. Stanton and Anthony created
the National Woman Suffrage Association
(NWSA), which directed its efforts toward
changing federal law and opposed the 15th
Amendment because it excluded women. Lucy
Stone, a one-time Massachusetts antislav-
ery advocate and a prominent lobbyist for
women’s rights, formed the American Woman
Suffrage Association (AWSA).* Leaders of the
AWSA rejected the NWSA’s agenda as being
racially divisive and organized with the aim
to continue a national reform effort at the
state level. Although California Senator Aaron
Sargent introduced in Congress a women’s
suffrage amendment in 1878, the overall
campaign stalled. Eventually, the NWSA also
shifted its efforts to the individual states
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where reformers hoped to start a ripple effect
to win voting rights at the federal level.

During the 1880s, the two wings of the wom-
en’s rights movement struggled to maintain
momentum. The AWSA was better funded and
the larger of the two groups, but it had only a
regional reach. The NWSA, which was based

in New York, relied on its statewide network
but also drew recruits from around the nation,
largely on the basis of the extensive speak-

ing circuit of Stanton and Anthony. Neither
group attracted broad support from women, or
persuaded male politicians or voters to adopt
its cause. Susan B. Anthony and Ida H. Harper
cowrote, “In the indifference, the inertia, the
apathy of women, lies the greatest obstacle

to their enfranchisement.” Historian Nancy
Woloch described early suffragists’ efforts as
“a crusade in political education by women

and for women, and for most of its existence, a
crusade in search of a constituency.™

The turning point came in the late 1880s and
early 1890s, when the nation experienced a
surge of volunteerism among middle-class wom-
en—activists in progressive causes, members of
women’s clubs and professional societies, tem-
perance advocates, and participants in local civic
and charity organizations. The determination of
these women to expand their sphere of activi-
ties further outside the home helped legitimate
the suffrage movement and provided new mo-
mentum for the NWSA and the AWSA. By 1890,
seeking to capitalize on their newfound “con-
stituency,” the two groups united to form the
National American Woman Suffrage Association
(NAWSA).? Led initially by Stanton and then

by Anthony, the NAWSA began to draw on the
support of women activists in organizations as
diverse as the Women’s Trade Union League, the
Woman’s Christian Temperance Union (WCTU),
and the National Consumer’s League.

For the next two decades, the NAWSA worked
as a nonpartisan organization focused on

gaining the vote in states, though manage-
rial problems and a lack of coordination
initially limited its success. The first state

to grant women complete voting rights was
Wyoming in 1869. Three other western
states—Colorado (1893), Utah (1896), and
Idaho (1896)—followed shortly after NAWSA
was founded. But prior to 1910, only these
four states allowed women to vote. Between
1910 and 1914, the NAWSA intensified its
lobbying efforts and additional states ex-
tended the franchise to women: Washington,
California, Arizona, Kansas, and Oregon. In
Illinois, future Congresswoman Ruth Hanna
McCormick helped lead the fight for suffrage
as a lobbyist in Springfield, when the state
legislature granted women the right to vote
in 1913; this marked the first such victory for
women in a state east of the Mississippi River.
A year later, Montana granted women the right
to vote, thanks in part to the efforts of another
future Congresswoman, Jeannette Rankin.

Despite the new momentum, however,

some reformers were impatient with the

pace of change. In 1913, Alice Paul, a young
Quaker activist who had experience in the
English suffrage movement, formed the rival
Congressional Union (later named the National
Woman’s Party).” Paul’s group freely adopted
the more militant tactics of its English coun-
terparts, picketing and conducting mass rallies
and marches to raise public awareness and sup-
port. Embracing a more confrontational style,
Paul drew a younger generation of women to
her movement, helped resuscitate the push for
a federal equal rights amendment, and relent-
lessly attacked the Democratic administration
of President Woodrow Wilson for obstructing
the extension of the vote to women.

In 1915, Carrie Chapman Catt, a veteran
suffragist since the mid-1880s and a former
president of the NAWSA, again secured the
organization’s top leadership post. Catt proved
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an adept administrator and organizer, whose
“Winning Plan” strategy called for disciplined
and relentless efforts to achieve state refer-
enda on the vote, especially in non-Western
states.® Key victories—the first in the South
and East—followed in 1917 when Arkansas
and New York granted partial and full vot-

ing rights, respectively. Beginning in 1917,
President Wilson (a convert to the suffrage
cause) urged Congress to pass a voting rights
amendment. Another crowning achieve-

ment also occurred that year when Montana’s
Jeannette Rankin (elected two years after her
state enfranchised women) was sworn into the
65th Congress on April 2, as the first woman to
serve in the national legislature.

Catt’s steady strategy of securing voting rights
state by state and Paul’s vocal and partisan
protest campaign coincided with the Wilson
administration’s decision to intervene in the
First World War—a development that pro-
vided powerful rhetoric for and a measure of
expediency for granting the vote.? The NAWSA

publicly embraced the war cause, despite the
fact that many women suffragists, including
Rankin, were pacifists. Suffrage leaders sug-
gested that the effort to “make the world safe
for democracy” ought to begin at home, by
extending the franchise. Moreover, they in-
sisted, the failure to extend the vote to women
might impede their participation in the war
effort just when they were most needed to
play a greater role as workers and volunteers
outside the home. Responding to these over-
tures, the House of Representatives initially
passed a voting rights amendment on January
10, 1918, but the Senate did not follow suit
before the end of the 65th Congress. It was not
until after the war, however, that the measure
finally cleared Congress with the House again
voting its approval by a wide margin on May
21,1919, and the Senate concurring on June
14, 1919. A year later, on August 26, 1920,

the 19th Amendment, providing full voting
rights for women nationally, was ratified when
Tennessee became the 36th state to approve it.
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Appendix 3

Document Analysis Worksheet

Take a moment to investigate the source. Then answer the following questions as best you can.
Note: You may NOT be able to find definitive answers to all of these questions. Feel free to record
your DEDUCTIONS, SPECULATIONS, and CONJECTURES.

Title of Document

Creator

Date created

Content What information do we learn from this source? What symbols are present? If it is a
written document: What claims does the author make? What evidence does the author use?

Subtext

How close to the event depicted was this source created (both time and place)?

Why was this item created? What was its purpose?

Who was the intended audience?

Does this document exhibit a point of view or bias? If so, how?

Context What events were occurring during the time period the document was created? How
might this have influenced the source?

Question Write at least one question you have after investigating this source. What are you con-
fused about? What new questions does this source raise?

Corroboration (Complete after reading the other documents in the case file) How do other
sources support or contradict this source? How reliable do you think this source is? Why?

HAZEL HUNKINS, BILLINGS SUFFRAGIST 12



Appendix 4

Hazel Hunkins-Hallinan Papers, MC 532, Schlesinger Library, Radcliffe Institute

Also available in the Suffrage Primary Source PowerPoint at http://mhs.mt.gov/education/women/
HazelHunkins
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Envelope, Hazel Hunkins-Hallinan Papers, MC 532, box 80, folder 1, Schlesinger Library,
Radcliffe Institute

Also available in the Suffrage Primary Source PowerPoint at http://mhs.mt.gov/education/women/
HazelHunkins
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“The Women Who Are
Guarding the White House
Portal,” Washington Post
clipping, February 4, 1915,
Hazel Hunkins-Hallinan
Papers, MC 532, box 61,
folder 10, Schlesinger
Library, Radcliffe Institute

Also available in the Suffrage

Primary Source PowerPoint at
htt

women/HazelHunkins

mhs.mt.gov/education

See also the transcribed
excerpt on pages 16-17.
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Magazine Section, The Washington Post, February 4, 1917
The Women Who Are “Guarding” the White House Portals

Some Interesting Facts About the Suffrage “Pickets”
Who Are Braving Wintry Winds These Days to Form a
Living Advertisement for the “Cause.”

Though men may vote and women must wait.

There's a “bit” to be done at the White House gate—
And the picket line is hoping.

(The usual acknowledgements to Mr. Kingsley.)

When Mr. Washington and his associates hit on a site
for the nation’s Capital they felt reasonably sure future
American lawmakers would escape one mental anguish.
“The dear old town may suffer from the heat in summer
time, you know,” they observed complacently to one an-
other, “but there’ll be none of that ‘pity the men at sea
tonight’ stuff. We'll drive the stakes so far back from the
coast that impending Washingtonians may bask in the
glow of the fireplace on wintry evenings without worry
about the sailor lads every time a broadside of snow slams
against the windows!”

They meant well, those fathers of their country, but
they didn't copper enough bets. That dream of Washing-
tonians taking their ease in the ruddy radiance from the
hickory logs with cheerful disregard of weather conditions
outside the flat panned out well enough a hundred years
ago, but it doesn’t register in these days of five and ten
reelers. How can the high-strung, chivalrous near-citizens
of the District enjoy a steam-heater in perfect comfort and
tranquility this month while that thin gray line of heroines
stands guard at the White House portals to protect the
President against forgetfulness of the cause? It's true we
haven’t any boys at sea these stormy nights. But we have
those dear suffs on our hands all day!

Lack of Action Trying.

The wearers of the white and yellow are up against a
tough game. It is practically impossible to cut off all sup-
plies from the White House or disconnect the pipes which
carry heat from the basement to the executive offices.
Moreover, think of the Congressional Union pickets having
to suffer in silence on a cold pavement beyond the fence
while newspaper correspondents, sheltered from the icy
blasts, do their watchful waiting within the warm portals
of the beleaguered building!

Words of sympathy from passershy help, of course. But
they cannot temper the biting wind nor stop the fall of
rain and snow. It's the lack of action that makes the vigil
doubly tiresome. If Mr Tumulty would only lead a sortie
from the left wing or if the antis could be induced to start
something the suspense wouldn't be so frightful. But when
you have led gallant charges against a rules committee it is

hard, very hard, to stand around for a month or two merely
to hold a purple banner against a white background.

Studied Calm Amazes.

However, it’s the staying qualities of the White House
pickets which inspires admiration even in this mecca of the
officeseeker. The ladies on guard at the executive mansion
are testing a theory of the prize ring. And their patience in
this new phase of the fight for votes seems more remark-
able when one studies the past performances of the fair
sentries.

Here are the life histories of the silent seven who are
pictured on this page. The energy they have shown in other
crises presents a striking contrast to their present attitude
of studied calm.

Would you suppose, for example, that dancing was
suitable preparation for indefinite standing around at the
White House gates? Or, from another point of view, can
you, a neutral, appreciate what it means to exchange the
“bunny hug” for a standing stunt?

Yet “gentle reader,” believe it or not, if you will glance
at the accompanying photograph and single out that of
Miss Mildred Louise Gilbert, you can gaze upon the brown
eyes and auburn hair of a young woman who went that
length for suffrage.

Sacrifies for Cause.

While the recent presidential election campaign was at
its height in California, Miss Gilbert went one evening to a
dance at a San Francisco hotel. Across the corridor from the
hall in which the dance was given were the headquarters of
the National Women'’s Party. Miss Gilbert's eye was caught
by the colors of the organization. The next morning, having
had scarcely three hours sleep meanwhile, she presented
herself at the suffrage headquarters and immediately began
to picket the meetings which Dudley Field Malone, collector
of the port of New York and other Democrats, were holding
in her state.

Since then, dance? That frivolous pastime is passed.

This, while probably the greatest, was by no means the
only sacrifice made by this young woman. Having gradu-
ated from Leland-Stanford University in 1914, Miss Gilbert
had taken up research work in Japanese prints and Chinese
porcelains. Now the poor prints and porcelains are covered
with dust while she goes on with her “humanitarian deed
of beauty”—picketing President Wilson.

Miss Gilbert came to Washington several weeks ago
determined to remain here until the constitutional amend-
ment is passed by Congress. She hopes to return West
this spring. Well, as Pope said in his Essay on Man, “Hope
springs eternal in the human breast.”

Some women inherit their sufferings for suffrage,
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while others contract the all-consuming fever. Miss Hazel
Hunkins (don’t fail to inspect accompanying photograph),
of Billings, Mont., was born a suffragist. Her parents resid-
ed at the time of her birth in Colorado and her mother was
a voter. She, like the Chicago suffragists, will tell you that
the “hand that rocks the cradle will never rock the boat.”

Miss Hunkins was district chairman for the Congres-
sional Union in Montana, and during the recent campaign
stumped northern California against the Democrats.

She came to Washington late in November to insist that
President Wilson shall “mother instead of smother” the suf-
frage constitutional amendment.

Though now a member of the picket brigade, Miss
Hunkins, while in California, belonged to the aviation corps
of the suffrage army. She flew over San Francisco’s subur-
ban towns scattering burning (used figuratively) literature
bearing on the “cause.”

While Miss Hunkins was registered in Montana she was
so “wrapped up in her work of urging others to vote right
that she overlooked the little detail of casting a ballot her-
self last November....

HAZEL HUNKINS, BILLINGS SUFFRAGIST
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Hazel Hunkins to Mother, March 30, 1917, Hazel Hunkins-Hallinan Papers, MC 532, box 80, folder
1, Schlesinger Library, Radcliffe Institute
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: I get so blue when I think of ever trying to reconcile”
oy apbitions and my home. I will never be willing to come home - 1
. and teach much less stay homesand do nothing. And there is no-
thing else for me to fo at home but those things, If I am. go-
ing to do chemical work which I am prepaged for or if I am
‘going to study more which I want, or if I am going to travel
which I want mosf of all to do, I have got to be avway from home.
And yet there is nothing in this world that appeals to me guit e
- as much as being at home. There is a constant pull in those
- two directions and I am not willing to sacrifice eithexr to' the s
VT other. I dont want to stay here much longer. I cant stay here
much longer. I have got to get a little ahead. Every month I
spend every cent of my salary and it isnt right that I should
be pennileus at the end of every month. And there is no getting
ahead here. One's sslary is never raised except in most unusual
circumstances. It would seem a crime to take any mote than is
. absolutely necessary anyway because it all comes so hard. No
> ~ one takes more than enough to pay actual expences. So there

has got to be a change sometime soon. Goodness knows what it
will be. o

- . - I have been lobbying a lot lately. Can you imagine men
still saying that women dont need the vote: that they are
represented by the men: that man ¥8 naturely woman's superior:
that women should wait til after the war: ( not considering

the fact that th ey have waited thru three wars). I never knew

~ what made women bitter until I came here and saw the dominion

-  men have over wom en and the way they lord it over them. If
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that women werent capable of voting correctly and in the same

~ breath say with a smirk that he'd do anything for the ladies,

And to think that he has the power to decide on this question!
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end him end he will be alright. I want him to be a good
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Also available in the Suffrage Primary Source PowerPoint at http://mhs.mt.gov/education/women/HazelHunkins
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“1 DID NOT RAISE MY GIRL TO BE A VOTER™

Sorrano Sovo Witn Voaiverous SUPPORTING CHORUS OF Mare Vorces

L]

“I Did Not Raise My Girl to Be a Voter.” Political cartoon published in Puck [magazine], October 9,
1915, p. 6. Image from Library of Congress Prints and Photographs Division Washington, D.C.

Also available in the Suffrage Primary Source PowerPoint at http://mhs.mt.gov/education/women/HazelHunkins
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Appendix 5

Writing the Brief Graphic Organizer

The graphic organizer will help you collect your ideas. After you fill out the graphic organizer write
your brief.

Source Evidence from the Source My Reaction

With whose perspectives do you most agree? Why?

Write a claim that summarizes your response to the focus questions: Was Hazel Hunkins guilty
of being a criminal, or was she was a hero? Or was she both? Is she important enough to merit
inclusion in the next edition of your American history textbook?
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Appendix 6

“Bad Romance” Allusions

Below are a list of some of the historical
events alluded to in “Bad Romance: Suffrage”

http://www.soomolearning.com/suffrage/

Group tableau: (0:01) Presents all the ma-
jor players in the suffrage fight. The woman
at the center represents Alice Paul. Doris
Stevens, a fellow suffragist, described her

this way: “Quiet, almost mouse like, this frail
young Quakeress ... baffles you with her con-
tradictions. Large, soft, gray eyes that strike
you with a positive impact make you feel the
indescribable force and power behind them. A
mass of soft brown hair, caught easily at the
neck, makes the contour of her head strong
and graceful. ... Dressed always in simple
frocks, preferably soft shades of purple,

she conforms to an individual style.” (Doris
Stevens, Jailed for Freedom) The figure’s pose,
holding a glass of wine—or more likely grape
juice—alludes to the original Lady Gaga video
of which this is a parody. It is unlikely that
Paul drank alcohol.

Purple, yellow and white ribbons (:19):
Refers to National Woman’s Party colors.

National Woman’s Party (:25): Refers to the
National Woman’s Party, formed in 1916. More
radical than the National American Woman
Suffrage Association, the National Woman’s
Party’s sole goal was passage of the woman’s
suffrage amendment. After passage and rati-
fication of the Nineteenth Amendment, the
National Woman’s Party switched focus to

the Equal Rights Amendment (ERA), which
Alice Paul drafted in 1923. Although Congress
passed it in 1972, only thirty-five states rati-
fied the Equal Rights Amendment, three states
short of the thirty-eight required to amend the
Constitution.

Woman in straightjacket (:41): Refers to
Alice Paul’s confinement to the psychiatric
ward or perhaps her incarceration in England,
where she joined British suffragist radicals, was
arrested, and also placed in a straightjacket
and force fed.

“They’ve passed the Fifteenth” (:49): Refers
to passage of the Fifteenth Amendment guaran-
teeing African American men the right to vote.

“Still women have no right, Nor guaran-
tee, To liberty, child, health, wealth, or
property” (:55): Refers to the Declaration of
Independence as well as to the Declaration of
Sentiments (written at the first woman’s rights
convention in Seneca Falls, New York, in 1848)
and the Declaration of Rights of the Women
of the United States (presented July 4, 1876
by members of the National Woman Suffrage
Association), both of which specifically dis-
cusses women’s lack of custody rights.

Scenes of Alice Paul in a straightjacket be-
ing pushed down onto a stretcher (begin-
ning 1:25): Refers to the hunger strike she and
other suffragists engaged in while in prison
and the force feeding.

Women with banners “Mr. President
How Long Must Women Wait for Liberty”
(2:03): Refers to the Silent Sentinels.

Man with glasses (2:05): Represents
President Wilson.

Pouring scotch/men with cigars (2:09 fol-
lowing): Refers to liquor interests that opposed
suffrage because they believed it would lead to
Prohibition.

Red roses in lapels (2:10): Refers to the anti-
suffrage symbol.

Alice Paul in prison (2:14): Refers to repeat-
ed arrest of Silent Sentinels.
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Woman with fancy dress and feather
plume (2:25): Refers to Mrs. Dodge and other
women anti-suffragists.

Man “conducting” well-dressed woman’s
song (2:26): Refers to the popular belief that
the liquor interests hid behind and secretly
coordinated the anti-suffragist women’s
activities.

“The rights of citizens shall not be denied
or abridged” (2:39): Refers to the Fifteenth
Amendment: “the right of citizens of the
United States to vote shall not be denied

or abridged by the United States or by any
state on account of race, color, or previous
condition of servitude” and the Nineteenth
Amendment: “The right of citizens of the
United States to vote shall not be denied or
abridged by the United States or by any State
on account of sex.”

Yellow rose (2:55): Refers to pro-woman suf-
frage symbol.

“Formed this most perfect Union” (2:58):
Refers to the preamble of the Constitution:
“We the People of the United States, in Order
to form a more perfect Union...”

Young man with a red rose (first appears

at 3:10): Refers to twenty-four-year-old
Tennessee representative Harry T. Burn. After
the suffrage amendment passed both houses
of Congress by a two-thirds majority, it had to
be ratified by three-fourths of the states. The
last state to ratify was Tennessee. In 1920,
thirty-six of forty-eight states needed to vote
to ratify. When the Tennessee legislature met
in August 1920, thirty-five states had already
ratified the amendment. Burn made it clear
that he opposed woman’s suffrage (hence his
red rose).

Police arresting pickets in front of White
House (3:21): Refers to arrests of Silent
Sentinels.

“Remember the Ladies” (3:42): Refers to

a request by Abigail Adams to her husband,
founding father (and second president of the
United States) John Adams. Abigail wrote to
John on March 15, 1776, while he was at the
Continental Congress: “I long to hear that you
have declared an independency. And, by the
way, in the new code of laws which I suppose
it will be necessary for you to make, I desire
you would remember the ladies and be more
generous and favorable to them than your an-
cestors. Do not put such unlimited power into
the hands of the husbands. Remember, all men
would be tyrants if they could. If particular
care and attention is not paid to the ladies, we
are determined to foment a rebellion, and will
not hold ourselves bound by any laws in which
we have no voice or representation.” (http://

www.pbs.org/wgbh/amex/adams/filmmore/
ps_ladies.html)

Harry Burn looks at the letter in his pock-
et (4:02): Refers to a letter written to Burn by
his mother. It read “Dear Son:

Hurrah and vote for suffrage! Don’t keep them in
doubt! I notice some of the speeches against. They
were bitter. I have been watching to see how you
stood, but have not noticed anything yet. Don’t
forget to be a good boy and help Mrs. Catt put the
“rat” in ratification.

Your mother” (http://www.tennessee.gov/tsla/

exhibits/suffrage/beginning.htm)

Harry Burn votes Aye (4:15) The vote was
48-48 when Burn cast the deciding vote,

surprising everyone by voting in favor of

the suffrage amendment. According to the
Tennessee State Library and Archives, “When
called upon to explain his vote, he listed sev-
eral reasons: ‘I believe in full suffrage as a right.
I believe we had a moral and legal right to ratify.
I know a mother’s advice is always safest for her
boy to follow, and my mother wanted me to vote
for ratification.
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From his statements, he changed his mind
because of his mother’s note persuading him to
support the amendment. Many say his vote cost
Burn his political career.” (http://www.tennes-

see.gov/tsla/exhibits/suffrage/beginning.htm)

Men begin to fight (4:18): Refers to the
anger the anti-suffrage forces felt toward Burn

for betraying their cause. According to the
Tennessee State Library and Archives, “after
Burn cast his historic vote, he hid in the at-

tic of the capitol until the maddening crowds
cleared away. It is also rumored that the anti-
suffragists were so angry at his decision that
they chased him from the chamber, forced him
to climb out a window of the Capitol and inch
along a ledge to safety.” (http://www.tennes-

see.gov/tsla/exhibits/suffrage/beginning.htm)

HAZEL HUNKINS, BILLINGS SUFFRAGIST
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Appendix 7

Historical Case Files

Becoming a Detective: Historical Case
File #1—Selling Suffrage

At the request of the textbook committee your
class has been asked to investigate the role

of Hazel Hunkins and whether she should be
added to the next edition of your textbook.

In order to answer this larger question, the
committee must first understand what tactics
were effective in gaining women the right to
vote. As a member of the commission selected
to review the case, your job is to examine the
following documents to decide how effective
the National Woman’s Party was in its use of
symbols, technology, and public relations.

« What symbols, technologies, and tactics did
women use to win the right to vote?
+ How did the media of the day respond?

Step 1. Review Background Information
Before 1912, the suffrage movement focused
primarily on state campaigns; nine states had
granted women voting rights by 1912, with
Montana and Nevada joining the ranks of
woman suffrage states in 1914. By that year,

a younger, more militant wing of the suffrage
movement began to assert itself; under the
leadership of Alice Paul and Lucy Burns, these
young radicals “endeavored to shift [the main
suffrage organization] NAWSA’s attention
away from winning voting rights for women

at the state and local levels to securing an
amendment to the U.S. Constitution to enfran-
chise women nationally.” (Library of Congress
American Memory, “Historical Overview of the
National Woman'’s Party,” Web. 4 Sept. 2015.
http://www.loc.gov/collections/static/women-

of-protest/images/history.pdf)

According to historian Mary Margaret
Finnegan, the young radicals infused “the
cause with a well-needed dose of spectacle,

drama, and cross-class appeal,” making “wom-
an suffrage a topic of national interest. They
inaugurated woman suffrage parades, mass
meetings, and entertainments; they aggres-
sively lobbied state and federal legislatures,
vocally criticized government, and refused to
defer to either authority or tradition.” (From
Finnegan, Mary Margaret. Selling Suffrage:
Consumer Culture & Votes for Women, New York:
Columbia University Press, 1999, pp. 5-6)

Step 2: Investigate the Evidence
Expect to spend about ten minutes on each
of the sources in your packet, available online

at http://mhs.mt.gov/education/women/
HazelHunkins.

Exhibit 1-A Undated newspaper clipping:
San Francisco Call and Post, Hazel Hunkins-
Hallinan Papers, MC 532, Switchboard Photo,
box 60, folder 10, Schlesinger Library, Radcliffe
Institute

Exhibit 1-B Newspaper article: “5,000
Women in Suffrage Parade at Washington,”
South Bend [Indiana] News Times, May 9, 1914

Exhibit 1-C Photograph: Woman Suffrage
Parade, 1914, Harris and Ewing, photog-
rapher. Harris & Ewing Collection, Library
of Congress, Washington, D.C. LC-DIG-
hec-04137.

Exhibit 1-D Typed letter: Hazel Hunkins to
Mother, July 8, 1917, Hazel Hunkins-Hallinan
Papers, MC 532, box 61, folder 9, Schlesinger
Library, Radcliffe Institute

For each source, answer all the questions on
the Document Analysis Worksheet. Note: You
will be sharing these answers with your
class in an “exhibit” format—so write
legibly!
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Step 3: Crack the Case

Based on your analysis of the documents and
citing evidence to support your answer, please
create a presentation to share with the other
members of the textbook committee (your
class). You may use technology if you wish and,
for your convenience, we have provide im-

ages of all the documents you examined in a
PowerPoint, available for download at http://
mhs.mt.gov/education/women/HazelHunkins.
However you structure your presentation, it
should answer the following questions:

1. What strategies and tactics did women use
to win the right to vote?

2. How did the media of the day respond to
these strategies and tactics?

3. What techniques, symbols, and types of
technology did suffrage activists use to ad-
vance their cause?

4. Whose perspective was not represented in
the material you read? How might other per-
spectives change your analysis?

5. How does the material you analyzed relate
to Hazel Hunkins and the committee’s larger
question: whether she should be included in
the next edition of the textbook?

Make sure to include in your report:

« Specific examples! Quote from the
documents.

« Information about where and how the
documents contradicted each other (if this
occurred) and how you decided which ones to
trust.

« Alist of any additional questions you still
have that were left unanswered through your
investigation.

After your presentation is complete, organize
your material into an “exhibit” so your fellow

committee members can easily access your evi-
dence when creating their briefs. Your exhibit
must include your answers to the following
questions:

« What is the source called?

« Who created it?

« When was it created? How soon after the
event it describes?

« Who was the audience for this document?

« Why was it created?

+ Did you find evidence of bias or point of
view? If so, what?

« How do these factors affect the source’s
credibility?
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Historical Case File #1—Selling Suffrage

CISCO CALL AND POST x x California’s Greatest Evening Newspaper *
BIGGEST WOMEN'S RALLY IN
S F.FO BE FHEE S SUNDAY/

~

iss Hazel Hunkins, who will be at the telcphone switchboard Friday evenmd to handle the Chl-
cago connections when women on the stage will listen to speeches being made by suffragists in
the Illinois city. Miss Hunkins was snappcd at the switchboard by an International Film
Service camera man.

People On-Stage to Hear Chi-
- cago Suffrage Talks
Over Telephone

Sunday night'a 'rall}' of. the Calltomla
Woman's Party in Scottish Rite Hall is
expacted to be the, b!ggeatfpollucal dem:
‘onstration ever .made by women in. this
city. .The meeting, set for Friday eve
ing, will be comblned with that o! un
day. i
Miss Ha.zel Hunklns, who has
mmpa.!gning for the party against Presi-
dent Wilson and all Democratic candi
dates, ‘'will take a conspicuous part in
the meeting. Mrs, Willlam Kent, wife
of Congressman Kent, will preside and
‘the speakers will be Mrs, Sara Bard$
Fleld, Miss Maude Younger, Mrs. Tda Fig
Finney Mackrﬂlo and Miu Gadl In.u:h-
1in.

T

;ﬁ‘i! fclephone receivers will be in-|
stalled on on the stage, so that those sit-
tlnraiheu can listen directly to the ad-

dress eading ' suttrsxlsu ovar'tha

Exhibit 1-A
San Francisco Call and Post, Hazel Hunkins-Hallinan Papers, MC 532, box 60, folder 10, Schlesinger
Library, Radcliffe Institute
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Historical Case File #1—Selling Suffrage

000 WONEN 1
SUFFRAGE PARAE
1T WASHINETON

WASHINGTON, May 9 —Suffrage
cohorts marched and countermarched
through the streets of Washington
today, making a brilliant spectacle as
they formed for the great parade to
the capital to present their petition
to congress asking that women be
given the right to vote.

More than 5,000 women from every
state in the union, representing every

profession, interest and class, enthu-
siastic over the prospects of the dem-
onstration gathered for the march.

Distnetive attire was worn by
delegations from the various states
and the waving banners and pennants
made the demonstration one of the
most striking that ever has heen wig-
nessed here. The assembling point of
the marchers was Lafavétte sguare
and the course of the march was up
Pennsylvania av. to the capitol, The
forces were marshalled by members
of the Congressional Union Equal
Suffrage.

Rep. Mondell of Wyoming, who in-
troduced the resolution proposing a
constitutional amendment to provide
equal suffrage was given the place of
honor In tha procession. a carriage
near the head of the parade being as-
signed for his use.

The day was clear and moderately
warm, letting the women wear their
prettiest gowns and  bringing out
crowds of spectators apparentiy
friendly to the cause,

The only discordant note was fur-
nished by the anti-suffragets who
posted small boys along the line of
parade to distribute red roses, the
emblem of opposition to suffrage,

“The March of the Women,” com-
posed by Dr. Ethel Smyth, was select-
ed as the official song of the pageant
and a chorus of 1.000 women was
chosen to furnish the music of the
procession, :

Exhibit 1-B

“5,000 Women in Suffrage Parade at
Washington,” South Bend [Indiana] News
Times, May 9, 1914. Full page available at

http://chroniclingamerica.loc.gov/lccn/
sn87055779/1914-05-09/ed-1/seg-1.pdf
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Historical Case File #1—Selling Suffrage
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Exhibit 1-C
“Woman Suffrage Parade, 1914, Washington, D.C.,” Harris and Ewing, photographer. Harris &
Ewing Collection, Library of Congress, Washington, D.C. LC-DIG-hec-04137.

Notes: Title and date from unverified caption data received with the Harris & Ewing Collection.
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Historical Case File #1—Selling Suffrage

Exhibit 1-D
Typed letter: Hazel Hunkins to Mother, July 8, 1917, Hazel Hunkins-Hallinan Papers, MC 532, box
61, folder 9, Schlesinger Library, Radcliffe Institute

ﬂ“mﬁm-mm s
"the iee is broken" should be a f£i%t
but it was hard to write and mow it ismt
to tedlthe thimgs which heve bmm’"
ation .

G

I have :ottuhﬁouohﬂthmn
lican newpapers of Montana and most of the stuff
stuff will heresfter be the dope from my owa pems I
I had been able to do that befbre thim would hav
very different l:tgkt put there, but ‘those :
one until after ﬁﬁ“/#f}ﬁum“ﬂpﬂmﬂ o
world., So afbér this you can believe allut halt
"speoial to the Gazzettel

I think I onee told you im & wire that I h
ization seoretary which mesns that I have had a mt
world ,although that raise is not Ffinanecisl. Imm
organizers out in the states; di.r“ﬁu thllrw
anyone can direet whem ome is not onm the fiﬂ.ﬁw It
over the country and direect the work of e:u. m
‘arrenging meetings for the speakers- a sort of
whole business. At present I have my thumbs o
in Morristowm, N.J. Ssturday; Hertford, Co:
Tuesdey; New York, Weinesday; Fhilsdelphia
for Mrs. Lawerenmge Lewis im Shomﬂ
Oslderhesd tn Baltimore lmmaq ;
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porun«! It dni seem M
instead of forever Wﬁ- l:
have given-out rather than taken-
paratory sehool of life. Life s me
but it 811l seemss preparation for

to, as I am nowe I love my chol.tatrx a;d I M

and Americam History, if you will,( I s
I once heard Papa say he'd like to have “. :

; I dont kmow just how to begin telling
happened. I guess chronologically is the best W’;
I can remember one day fro;?. another i ”u WI‘ :
seke read "The Suffragist", it alone '“ﬁnm
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e get the right oxder of events g0 I am lﬁ
and nﬂmmthncmmdummxm“
straightes The Russian bemnar epode hawmi m ( . o
Oa the morning of Jume 2lst smother Russian bammer was p

wag an unauthorized person from New York sud Jff the ac
of the poliee, although they were somewhat late im the
had lead us to believe that we would have' pu:l.icl orot

been 1ntor:tarod whth by the poliu. m pﬁ.l.n hlll .
all of this as they have to a lot of other things 11 ﬂw
someone fhere has the courage to show them up, ‘!hen__na _
the truth on the bamners and the offender was the the mam
the roudy act not the women who silently stood there as 1
for 152 days preseeding. £

After the youngster had torm the suond w
I relieved oneg of the pickets,as I have done for ‘“’3’
16th, holding the same banner that I have from the ti:n
reconvened tilllthat day. It read"Ne demand demoeracy a
ment in our own lahd". The word had gome out that M
Russian “amner in due course of time and ‘ﬂun was q;

there ap I have stood for momths m :
oome as it always n_lou_ every hm.- _1_1’9'

il e
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: “-‘.

‘Hor husband :lluwmm,m
Mrﬁthnlmmcwmm
Imrlnrmiﬂmmunm-

~colomial times,of just such Sory mﬁm
~ saw this woman yumning for me, What mt
@ Big wonsn in a White dress with & blaock belt
ourious mental pieture is that her mum

I had two objects in mind one was tosave
to be & non-resistent paecifist and m :
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banner from the m lllll 1,, the w

Up to that ‘l:im there had b'
drama--the foline, her ineemser, lrs. He
man tore the hamner down, then the _wholé’
into my consciousness. It had all _
but T heve lived every sesond of it evn__llal__?‘- L
move that was made during the entire tim.’ One n
there in perfeet peace and quiet holding a hm§§ 8%
eate in every fight that has ever been made for poj,
theeec mimutes later I was holding a broken staff 'ﬂ‘ﬂtﬁ
the eenter 4f a mgin{%ﬂ ,and to québe ome of ¢
members in Hsahington who was passing ﬂl-.n her elee
stand by me, I stood there with a"paldwr and M
that was nothing short of sublime"---that from eyes
rosy glasses. Well anyway it was "an Exprlm”";!
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Becoming a Detective: Historical Case
File #2—Anti-Suffrage and Saloon Men

At the request of the textbook commit-

tee your class has been asked to investigate
whether Hazel Hunkins deserves to be includ-
ed in the next edition of the textbook. This
case cannot be solved without an understand-
ing of those who opposed suffrage for women.
As a member of the commission selected to
review the case, your job is to examine the
following documents to better understand the
anti-suffrage movement.

« Who opposed woman’s suffrage and why?

Step 1. Review Background Information

The Encyclopedia of Oklahoma History &
Culture’s description of the Oklahoma Anti-
Suffrage Association applies to similar anti-
suffrage organizations across the country:
“Anti-suffrage members alleged that the right
to vote would not solve the problems of wom-
en and society. They opposed suffrage primar-
ily because of their belief in the ‘cult of true
womanhood’ (piety, purity, domesticity, and
submissiveness) and in the separate sphere of
the home. The apolitical association served to
educate and to legitimize activism within the
traditional female domain. Members rarely
coordinated efforts to elect anti-suffrage
candidates to state or federal offices or to form
coalitions for political issues. Only on occa-
sion would an anti-suffragist speak in public.
Rather, they campaigned at county fairs by
distributing bulletins while offering advice on
such womanly subjects as first aid. Considered
the ‘Heaven, Home and Mother crowd,” they
held teas, fund-raising balls, and luncheons at
hotels and women’s colleges, as opposed to the
noisy parading, picketing, and public speaking
promoted by suffragists. The ‘antis, wearing
their emblem of pink or red roses, campaigned
quietly by circulating anti-suffrage literature in
the state legislative gallery....

“Antisuffragists described themselves as
positive, quiet, genteel, and dignified.
However, in 1918 suffragists accused the
Oklahoma Anti-Suffrage Association of
being ‘backed by the breweries and anti-
prohibitionists [who] are paid fat salaries

to work up feelings against this movement.’
Members of both groups hurled charges and
countercharges, resulting in an interesting
lawsuit.” (From Tally D. Fugate, “Anti-Suffrage
Association,” Encyclopedia of Oklahoma
History and Culture, www.okhistory.org,
accessed August 04, 2015). http://www.
okhistory.org/publications/enc/entry.

php?entryname=ANTI-SUFFRAGE%20
ASSOCIATION

Step 2: Investigate the Evidence
Expect to spend about ten minutes on each
of the sources in your packet, available online

at http://mhs.mt.gov/education/women/
HazelHunkins.

Exhibit 2-A Newspaper article: “Why We Don’t
Want to Vote,” Woman’s Home Page, Bridgeport
Evening Farmer, April 30, 1910.

Exhibit 2-B Typed letter: Hazel Hunkins to
Mother, July 8, 1917, pp. 3-6, Hazel Hunkins-
Hallinan Papers, MC 532, box 61, folder 9,
Schlesinger Library, Radcliffe Institute

Exhibit 2-C Newspaper article: “Women Fight,
Weep, and Rip Suff Banners,” Topeka State
Journal, June 21, 1917

Exhibit 2-D Photograph: “National Anti-
Suffrage Association,” c. 1911, Harris and
Ewing, photographer. Harris & Ewing
Collection, Library of Congress Prints and
Photographs Division, Washington, D.C. LC-
USZ62-25338

Exhibit 2-E Newspaper article: “Retail Liquor
Dealers to Fight Woman Suffrage,” Ronan
Pioneer, March 6, 1914
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For each source, answer all the questions on
the Document Analysis Worksheet. Note: You
will be sharing these answers with your
class in an “exhibit” format—so write
legibly!

Step 3: Crack the Case

Based on your analysis of the documents and
citing evidence to support your answet, please
create a presentation to share with the other
members of the textbook committee (your
class). You may use technology if you wish and,
for your convenience, we have provide im-

ages of all the documents you examined in a
PowerPoint, available for download at http://
mhs.mt.gov/education/women/HazelHunkins.
However you structure your presentation, it
should answer the following questions:

1. What were the arguments against woman’s
suffrage?

2. Who do you think the main opponents to
woman’s suffrage were? What were their mo-
tives?

3. Why did people attack the picketing suffrag-
ists? Did issues beyond suffrage play a role in
the attack? If so, what issues?

4. Did you find any instances when the docu-
ments contradicted one another? If so, de-
scribe them. Which account do you think is
more accurate? Why?

5. How does the material you analyzed relate
to Hazel Hunkins and the committee’s larger
question: whether she should be included in
the next edition of the textbook?

Make sure to include in your report:

« Specific examples! Quote from the
documents.

« Information about where and how the
documents contradicted each other (if this
occurred) and how you decided which ones to
trust.

« Alist of any additional questions you still
have that were left unanswered through your
investigation.

After your presentation is complete, organize
your material into an “exhibit” so your fellow
committee members can easily access your evi-
dence when creating their briefs. Your exhibit
must include your answers to the following
questions:

« What is the source called?

« Who created it?

« When was it created? How soon after the
event it describes?

« Who was the audience for this document?

« Why was it created?

+ Did you find evidence of bias or point of
view? If so, what?

« How do these factors affect the source’s
credibility?
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Historical Case File #2—Anti-Suffrage and Saloon Men
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Exhibit 2-A Newspaper article: “Why We Don’t Want to Vote,” Woman’s Home Page, Bridgeport
Evening Farmer, April 30, 1910. Full page available at http://chroniclingamerica.loc.gov/lccn/
sn84022472/1910-04-30/ed-1/seq-8.pdf. See the following pages for a transcript.
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The Case for the “Antis”: Why We Don’t Want to Vote, by Mrs. Gilbert E. Jones,
President of National League for the Civic Education of Women

“Suffrage Fad of the Smart Set”

Leader of “Antis” says Women
are Joining Franchise Movement
Merely to be in the Fashion—Se-
vere Criticism of Opponents

Having published an article on the
progress made by the Woman Suffrage
movement, written by Mrs. Belmont, this
paper invited the Anti-Suffragist leaders
to present their side of the question to
the readers. Consequently the follow-
ing article, by Mrs. Gilbert H. Jones of
New York, founder and president of the
“League for the Civic Education of Wom-
en,” is published herewith.

Mrs. Jones complains of unfair treat-
ment accorded to the Anti-Suffrage lead-
ers by newspapers. Our answer is to pub-
lish her article in full, as written by her
including her statement that “reporters
are generally socialists or suffragists.”
EDITOR

New Definitions in the Suffrage Fight.
Mrs. Jones says: “A Suffragist is a
gentleman or lady lunching with Mrs.
Belmont at Sherry’s.”
“A Suffragette is a woman who
rushes into the street and bites a po-

liceman.”

As I am asked to write this article
in a spirit of “Breezy Criticism of the
Woman Suffrage Movement,” I will be-
gin at what I deem a most unfortunate
sign of its existence,—a lack of toler-
ance on the part of the Woman Suffrage
leaders, and in newspaper reports.

One must discount the report of all
Anti-Suffrage news now-a-days,—and
the published accounts of any anti-
speaking in private or public are hardly
recognizable as the message from the
platform is so distorted or misconstrued.

The reporters are generally Social-
ists or Suffragists, and they cannot
disguise their personal feelings when
reporting an Anti-Suffragist’s speech.
As they generally face me when I am
speaking, their eyes flash and their tem-
per is soon evident, and then I know

HAZEL HUNKINS,

what to expect in their report.

In a large Eastern city last week
I said that I personally had not met a
cook that I cared to see vote, as they
were generally foreigners, and rarely un-
derstood our customs and conditions.
Nearly all of the reporters wrote that I
was a “snob,” saying I refused to go to
the polls with a cook.

An editorial in one of that city's
best dailies went on to say, “It ill be-
comes a well-clad and well-fed woman
to speak of her sisters in any such con-
temptuous manner.”

The first lecture of our “National
League for the Civic Education of Wom-
en,” of which I am the founder, was
held December 4, 1908. A great many
Suffragists attended the lecture, and I
had the pleasure of literally holding Mrs.
Bowman Wells down in her seat, as she
is a Suffragette, and was bent on break-
ing up the meeting. I begged her to put
forth her venom in my left ear, instead
of letting her cry aloud, and after Mrs.
Ida Husted Harper had sent her a note
she contented herself with one or two
outbreaks at Lyman Abbott, and then
began to write furiously on a piece of
paper.

A letter from President Roosevelt
was read from the platform, and in it
he showed very conclusively that he was
not in favor of Woman Suffrage. Presto,
change! The Suffragists were aroused.
That same day they had called a mass
meeting in Carnegie Hall in the evening,
and some pretty hard things were slung
publicly at the antis. But the climax was
reached when the great Suffrage leader
loudly proclaimed that in consequence
of Roosevelt's indifference to the wom-
an suffrage question, “the President of
the United States was a tree-toad,” and
the Suffrage audience broke into wild
applause.

Of another Suffrage leader, it was
with difficulty that one recognized in
her a woman minister, as her sarcasm
and ridicule of her sister opponents is
so severe and merciless.

BILLINGS SUFFRAGIST

Hardly a public Suffrage meeting
is now given that women who do not
believe in Suffrage are not openly ridi-
culed.

Woman Suffrage is now the fashion
in New York City. What will not fashion
do to advance a cause,—big hats, large
muffs, sheath skirts, hoopskirts, false
hair, frivolities, extravagances and vices
are whipped into everyday existence
just because the fashionable world plays
with it all; until a new sensation can
follow,—and so it is with Woman Suf-
frage. Hundreds of women are Suffrag-
ists in New York because some of the
so-called “Four Hundred” are conspicu-
ous in the movement. For years these
lukewarm women were on the fence, and
could not be persuaded to act,—but
now that money and society are in ques-
tion, women have rushed to the fash-
ionable headquarters (not elsewhere),
and their reasons for doing so are quite
often openly expressed. When I asked
an ambitious mother why she had be-
come a Suffragist she said, “Because I
have two daughters, and I need society
for their sake. It is well worth while to
know the Four Hundred. A charming lit-
tle woman (not rich) said “Mrs. Belmont
is so nice, and so noble and moral, that
I need to be under her leadership.” A
letter received a week ago reads as fol-
lows:

“I resign from your Anti-League
because you represent the selfish and
wrong women of the country. I am proud
to state that I am under the leadership
of Mrs. Belmont, the best example of
American womanhood; a woman whose
saintly life, majestic heroism and high
loftiness of thought is beyond criticism.
Would that all other New York women
had lived her pure and simple life.”

There are many women who believe
or think they believe all this, and they
never noticed Suffrage when the old
leaders were at the head of the move-
ment. Such is the power of “fashion.”

The movement will have great im-
petus on account of this element, and
